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E ' - _ - . Abstract . /‘i

JPeoturpesc of this paper is te present a threi-stage vocational transition
N . . RPN - o s
%.a- 1 lor hancicepped youth who meve into sdulthoodd The model is characterized

N
!

tv tie oneed for seccrdary pregrams which refleét Yunctional curriculum, integrated

c-rvices, ‘ard community-tased instruction. The:transition procest should be

N

initizted well before graduation, should invc¢lve parents and adult service repre-

o
1

srintives, end be formelized. Postsecondar# vocational alternatives should

~

rellect paid employment -outcomes and there should be a divergity'ofvoptionS'
sunileble tor milély, moderately, and severely handiéapped youlh. Finally,
greater follow-up of handicapped std&ents'into adulthood - by school systems is

randatory if we are to assess how effective cur programs are in reducing the

extraordinarily high uremployment rate of disabled persons in this country deay;»
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"érom School to WOrli iA VecationallTransition
Model for Handicapped Studente_' '
I miJt school systems in this country today handleupped'studenté are not
- guided inie employ ﬂenL cpportunltles approprlate for their abilities. Although
the;e ure varied degrees of Jocatlonal training and educatlon experiences. nade
“availis: .- o many handicapped students, systematically planned transition to
positions in industry and business is ndt,usually available. Similarly, communi-
cation pﬁtueen school pcrson1e1 aud~adplt.sepVice provlders is typically limited.
' Henee tpdnolstpdenté in heed of further inteneive vocational praining dre-ddt-
¢§pecificall} dipected to the necessery;services. |
. fe G vcry-sighificapt extent thls vacuum of syetedatic voCatlonal tpensition
probably aceounts-fqr the_confinued high unempldymedt rate eflhandicgpped o -
'llndlwln’ is.. The U.: S. CommiEsion on Civil Rightslin a recent'study (19835.
- reports t hat between 50 and 75% of all dlsabled peah e ‘are unemployed. An
exeellent follow-up study of handicapped(students in Vermont (Hasazi, Preskill;
Gopdon & Collins, 198?) reflects slmilér figures of uﬁemploymenp_as do the
preliminary results of a folldw—hp etudy we are completing ‘in Vi}ginia (Wehmen,
K“egel, & Se Jfarth, 1984). 'In Colorado,'another'féllowTUp stddj_indleatesfthat
whlle over 60% of the recent epecial education graduates wereAWCrking, there was a
"high level of underemployment and very poor wages: (Mithsug & Horivuch, 1983)4
Til, proolem has nct escaped federal attention. New‘programplnltldtives are .

underwiy nhrough Public Law 98-199, the Education for Handicapped Children

amendm_.dl. A major section of these amendments involves funds and support for

) . . ) P .- A . . p £
seconddry education and transitional services. In a rationale for this sectlon ol
the Act it .was noted:

".:.zhé'subéommittee (on the Handicapped) recognizes the over-

whélming pauciiy of effective programming for these handiéapped‘
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yodth? which evenfually accounts forlunneceSSarily Jarge numbers

of handicapped adults who become unemployed and therefore deperdenrt
on Society. These youth historically have not been adequately
rrepared for the changes and demands of life after high school.

1n adcition, few, if any, are able to access.or'appropriately

~use traditional transitional services. Few services havo_bocn
designed to assist handicapped young people in their efforts
fpo'enter.thellabon forcelor attain their goals oflbecoming self-
sufficlent adults,land contribntlng members.to our society."

,(Section 626, P.L. 98-199).

’1ran31tlon is a term which has been used in professional c1rcles frequently -

(Brawn, Pumplan Baumgart VanDeventer, Yord, hisbet Schroeder, & Gruenwald

19815, The U. S. Dept. of Educatlon, Offlce of Spe01al Educatlon snd

Rehaollltative Serv1ces has made transitlon a maJor prlorlty. The Ass1stant

Secretary of this offlce, Madelelne Will, and her staff develogped a conceptual

transition model (1984) which is characterlzed by an emphasis en qQuality secondary -

programs, a descrlptlon of- generlc employmeqt servlces, time-limited employment )

services, and on-going. employment servlces, and finall} an array of different.

Cadult employment alternatives. Spec1f1cally, each of these three employmcnt

- services are viewed as a “brldge" from school-to-work. Generlc serv1ces are uhose

trab &re already a»" able to nonhandlcapped people in the- communlty i.e.

personne] agencies, and would probably be used by mildly handicapped consumers.

Time-limited servlces, on the other hand, are spec1alized rehabllltatlve or other_

adult services whlch are: unlquely sulted to help a. disabled person gainr

employ: wnt. However, they come t6 an end at some. point oncs>the indlxldual is

'~anp(ksful.' On golng employment servlces have traditlonally not been avallable in

LS L communwtles but would be ‘aimed at hard to- place dlsabled people.

]
’
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The ?g&efal_trénéition initiative has obvicusly.spannéd many new traiﬁing
efforts and stimulglcd renewaed attention to this pressing problem. e have
dévelcped 1 specific definition éf*transitioh for the purpose of this}paper:
"ngaﬁional_transition is a:carefully planned process, which méy be
ihitiated - ther by séhool personnei‘or adult service providers; to”
é;inblish~and impiement é blan for either employment or additicnal
vocgtional trainihg of a handicapped student who will gra@uate or .
leave schoel in three tbsfive years; such a'p%océss must involve special
eduvators, vocational educators, parénts and/or the student, An‘adult:
service system repreéentaﬁiye,‘and possibly an employer."
The key aspécts of this definitionvare,that a) members of multiple disci-
4 - plines and servipé delivery sysféms must pafticipaté, b) parentdi involvement -

s essential, c) vocational transition planning must occur well before 21 years of

e

2]

ge, d) th2-process must be planhed and systematic, and e) the vocaﬁional service -

- provided must be qf a quéiity ﬁgtufe\_ Transitioning a severely hanaicapped‘éc

vear oid.;tu&ént whb is learring letters of the alphabet, days of the week,
cdiorﬁng ﬁnd other minimally functiqnalvskills.intoia different setting (such as
un_éda]t nctivity'cénpér) wifh the same training oﬁjec£i&es accomplished iittlg

and distorts the purpose of the trausition initiative.

-

It the purpoée oflthisﬂpaper“to present a th ce-stage vocationai transif
tion mede! that enqompasseé,the important components of faqilitating the movement
of hahx;xu;ped.youth from schooi_to the wérkplace..'Foilowing fﬁis model, we will
.descrlbﬁ »riticai aspects of gpprbpriaie secondéry pfograms which"affect4meaning—
ful tnan:{:ion and:review_seleéted emplbyhent outéomes.thét need £o'be'&§ailab1é
n.the ;»ﬁguniti éftenhschobi.. Finéllyuﬁe presenf transition_e;aluat%on'data"oﬁ a

grotup of-mwntailyffetarded young adults who are or have been competitively
: _ _ l S 7 e e _ 2 . _

employwii. These datg are reviewed in the cohient of the -conceptual mouel
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“ited Within this paper.  This model applies to all handicapped students.

A Medel for Vocational Transition of Handicapped Youth

LLed 1 5 e
wellis

ating transition from school to the workplace is not a one step

tr o.o. It reguires movement through three stages of ~thool instrantion,
Criunoiing tor the transition process and placement into meaningful cmployment.
#ith “he increased federal emphasis on transition, it is. essential that service

'providers and agencies do not enclusively focus on the transition processlwhile
ignoring the qualitj of the foundation services offered by public schools and the
rangclof vocaticnal alternatives of fered by community agencies. Previous efforts
at in:eragency agreements which purported to ameliorate transition problems
actuallx;rggplged,”in all too nany cases, in‘m0vement of a student from one .
inadequate schpol program.to another inadequate adult“program.'

Figure %’presents’a model‘which~we feél overcomes the shortcomings'of earliep

attenpts. at trans1tion and builds upon successful efforts which heve preViously

o

]
ceurred.. AS*yllustrated in the figure an appropriate special education program'

is vnarecterized by functional curriculum (Wehman, Bates, & Renzaglia, 1985) in a
”Cﬂuo] satting which refiects integration with nonhandicapped peers (Certo, - zg

Haring

& iork 1983) and which provides for a community-based,instructicnal model

of ec ool SerVICES (Nehman & Hill 11982). Thcse secondary program onaracteristics

ar fundamental to vocational'transition. The actual transition process includea

>

.','
2 LL e

2 ?crnal individualized transitior plan which is highlighted by significant

- parortal input and’ cooperation from key agencies such as. rehabilitation. Finally,

A

ar the school program or plann1ng rocess is sufficient mi+hout a range of

/

VAIS S REL work or employment outcomes availa lP to students after graduation.’”
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Public School: The FQUnaation of Effective Transition
— : ) N
Preparing students to be independent in their living skills and employable in.

the markeiplaéejshodld be the major goals for.the educational systam. Without
care il pfanning and preparation ?or.post-school placement, these goals are seldom
achieved ty handicapped youth. . However, over the past few years, critical prcgfam
cﬂarac:t;istics whicﬁ contribute to effective programming have been idéntified
: ,@Batés, tenzaglia, & Wehmén, 1981). Thesé characteristics provide the foundation

ter meaningtul transition from school to the.workplacé; therefdfe, it is of 1ittlé

bv&lue 1. jiscdss.transition without crystallizing several key prograuming compo-

nents. Jritical characteristics of an appropriate-secbndafy program inélude a)

furictiunal curriculum, b) integrated schools, and c) community based service -

. These critical components of secondary programming are presented in -

[UN
\g
}_ ~
CHe
<
@
]
.5

- -
Tahle 1.

Insert Table 1 About Here

“Functionzl Curriculum ) -

Truining activities must bo:designed to prepare persons for vocational

oppertunities that are availéble.in-their community. To ensure this outcome,

school pefsonnel must ‘continuously assess available community employment and

analyze the specific skills required for,sUcbessful job performance. As a result

", of this activity, the vocational curriculum for specific students can then be

skills must not be based'qzlf_ég@e and should not be based on‘.donation of
equipmen’ to the school or on stereotypic yiéws of what people believe handicapped

- youth should do when they grow up. Instead, functional curriculun reflects skills

required-in actual local eaployment situations. Usualiy, developmental curriculum:

‘mater1113 and guides will not. provide the most direct and efficient approach,

Aruitoxt provided by Eic:
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*poticnal curriculum wil® ensuré that the training content is»generalizable to-
porerial jobe and wili tacilitate eventual novement into-the labor i{orce.

s .n vocational training Yor handicappec youtn does not veglino until ﬁpyrozi-

- . . . <
‘ mato . the-lf yesrs ol ags.  Since many hardicuapped youth learn v«rj clowly, common
cerse dictates that vocational experiences shouid begin early and continue tr.rcugh

their schocl years. Early vocational" emphaSis does not mean. that we put f1ve year
cld children—onvjob sites for training It does mean that we select. appropriate
vocatiunal objectives for'training at each age level (Wehman, 1983). The - | o
ok 3~~‘iVos should reflect behaViors which are 1mportant to community functioning
and ‘mu]oyment be useful for the student, and be consistent with thevexrectations-

£ sim iarly eged, nonhandicapped peers. It means that we begin early to instill
in‘ :1dren and their parents the feas1bility of employment and the importance of'
work for a normalized existence.

tlerce the functional approach to vocational training is.also longitddinal,

Students begil developing skills early with increasing involvement as they become .

older.  These longitudiral activ1t1es should result in'gains in vocational skills

attending, competitive productlon rate; broadened range of JObS a student

&

@
51

*y

can rerform; production quality; etc.) end in job related skill areds e. g.,
irderendent mobility, appxcorlate seiection"of clothing; ability to interact
secinlly with coworkers; etc.). As a result, students Qill graduate vith an
it:reased chance of either already being enployed'or-in ar. excellent posi* on to
'be;ome enployed; 7

pra uﬁd School SeIVices : _ ' : . S . 2

"

t is generally acchtec that in order to prepare persons for lile and work

“in inte gr ted 'ettings, it is necesszry’ to prov1de these ind1V1dualc exposure to

and, erpexlence in deollng w1th the demands and expecta+1ons C. fhese environments. i’

Therefore, it is imperative that training occur in integrated oettings. Emphasis i

[]{j}:« i - ,j o - E i . | ) 1.() . | .; _ A,;
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+

needs to be placed on.training which cccurs uc nmuch as possible in integrated, ac
oppos<d to exclusively handicapped, facilities. The effective vocational
Waining program also inciudes regular exposure to natural work.setliogs. Batural

1

work s2ttings are defined as real job situ.tions in the community. Students

sheuld train .and work in the community whenever possible. This is not only to

expose them to the community and work expectations, but to expose fpture erployers
end cowsrkers to their'potential as reliable employees. Fortunately, there is =
elcw but perceptible move toward integrated school environments in the country

(Cert:, Yarirg, & Ycrk, 1983) and itmappears that this form of service delivery

~will te a truly vital aspect of meezningful transition into ratural work

Q

ERIC

Aruitoxt provided by Eic:

oenvirinments.

Compurity-Based Instruction

3tudents over the age of 12 will need to participate for progressively

‘extended periods of time. Job training sites should be established in vocations

where tithere is a.poténtiél market for employment. Staff must be provided to
corduct job sitewtréining. Systematié instructioﬁ ghould be conducted at these
community siteé.rlBehaViofs that ghould be targeted iné;ude_acquisitidn of
specific job skills, production rateé, mobility and intérpersonal Skills;
Thu,necessity for community-based instruction is related’fo thé two prévious-
ly,mentioned-compohentsvof fﬁnctién&l curriculum and integrated services. It
should te clegr that the best curricuium in the most integréted school will étill
not enhahce eﬁploy@ent focused'transitién without steady practiée and experience
in cé:munity work situations. Previous ekberie:;es indicate.a principlé reason
for,vccétional failure on the part of'éignifica‘tly handicabped people is_fheﬁr
lack 5f exposure to natural job environments liké hOSpitéls, fasi focd
restaurantg, and 6ffides.(Rudruq,.Ziarn;k, Bernstein, &,Ferraro,.1984),'

in sum, functional curriculum objectives prepare students to learn



O
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zrpronriate skills, an integrated training environment enhan~ces interpersonal
skills with nonhandicarped workers and other peers, and coumunity training

enhancs each of these components by allowing students-an opportunity to practice

in roul situations. Educational programming which reflects these *-nets will hel
. L g g , : :

wn
i

uiwnts prepare for the next phase in the model.

Flanning for Vocational Transition: The Process

As has already been observed, unless specific and formalized pl!* ning for .

vorntional transition occurs, students will not receive a quality postsecondary

prw;rwmior egnter the labof force. Therefore, even an excellentAsecondary program.
with sood a&ult service‘alternatives available cannot bénefit handicapped youth
without planning énd coordination of services. Refé}ral back ‘o Figure 1, the
three stzge transitional model described earlieg, indicates the necessity of
havin% a formal traﬁsitibn"plan-gnd delineating responsibilities of staffvgnd; 

prrticipating agencies. Consumer input from. parents and students and interagenc
g ag p ( ere y

coordination are essential. This process is briefly described below.

Formal Individﬁalized Student Plans

The focél poiqt bf_the vocatiohal‘transition.process is the development of-a
{'ormnl, individualizéd trénsition plan for evefy handicapped étudenfi Without a
writtan plan speéifying the COmpetencieé to be acquired by the student and the
transzivion services to be received prior to and following graduation, the’other
maicr elements of the transit;on mo@el will have little impagtf The plaﬁ should, 
incluje'annual.goals and short term'objecfives which reflect skills required to~

fun-siion on the job, at home, and in the community. Transition servieces should

on -thr job follow-up.
Transition plans should be,comprehensive in scope. = Working in the,cbmmdnity
regiires many different skills. In additibn to spécific job skill training,

12

alss be specified, including referral to appropriate agencies, job plaéement,“andv-v

i
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e

: studenbé mgst'also'bé é}epgredﬂto'effecti;ely,use community sefvices, mgnégé theif'
moné§;‘travel to and from work indgpendently, and;interact socially with”other'
individuals. Pians must add;ess all these skill areas'to:meet the comprehensive
ﬁeeds of handicapped students. Plans should élso be individualized. Not every
iﬁdividual will be prepared.for the same post-schdol environments. Similarly,
each ihdividﬁal will require a different set of post-school services. - Plgns must
foéus oﬁ the needS'pf specific per%ons,:father.thgn on the gene;gl needs éf
clascronns or cafegofiés of exceptio:ality. In addition, trgnsifion p1ans should
-identify who is responsible’for initiating and following through 6h each specified

~activivy. |

Fingily, tfansition'plqn;.musi bé longitudinal in natufe. This'requiréé the

“pafﬁicipétidn ofréll individuals and agencies involved in the tfghsiti?n process
_duriﬁg~the.initiél'deﬁelépmént of thé plan. ' The.plan should first Be developed .
four years prior to aﬁ'inaividual‘s.gpadﬁatién and then mdaifiéd at‘ieast'once a
yééq until the individual‘haslsucCessfully gdjusted fo a post-School'yo;atiqnal

"placemént. Whi1e in school, the trgnéitioﬁ plan éhquld be considergd‘a,section of
the student's IEP. After leaving school, the plén.caﬂ be a compoﬁent of a
clieﬁt's Individual Written Reh#bilitﬁtion Plaﬁ,.if he or ghevis served byv
Voéational rehaﬁilitatioh; or part of;the individuélized-sgrvicé plan of a
dommuniﬁy service agenc?. While'the égenc& assuming ﬁajor résponéibility for
servicas will change over’tihe, the pap£icipants inQolved iﬁ’developing;and
modifying tﬁe_planléhouldﬂremainifhe same during the course pf vocationalz.'
.tféhsiiion; éherebyféssufing continuity of~goalé‘énd serviceé;

Consum=r Input

The: informed participation of parents and guardians is a critical component
of the vocational transition process. - Parents should be made.aware of the

~empl:vaent alternative available to their son and daughter upon graduation. ~ They

©
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mustfbo provided.an opportunity'to.acquire the knowledge and skills‘needed:to
effectiveiy‘oarticipate in transition planning.‘ Public scnools should "initiate
parent education - activities io provide.consumers with background'information.
Systematically planned parent education programs will improvebthe effectiveness
and durabiiity of parent involvement in.tne vocational transition process.

Parent education activities should.begin at least By-the time the'student
reaches the age of sixteen. fContent should be.oased on problems and concerns
. ’ . . b TR ’
idenﬁified through needs assessment activities. 'Horton.and her colleagues . -
(Horton, Maddox, & Edgar, 1983) have developed a parent questionnaire needs
assess ment which can be used to sp901fy the needs of students and parents.” Tnei
ma jor areas of concern identified by the assessment process_can then be addressed
through”parent meetings andaprogram vic.tations. -

Parent‘education'meetinés, sbonsored by”public schools”or.advocacy groups,
.are_an'effecfive method of training parents to represent their child‘s voca-"
tional interests. Meetings should: .1) orient parents to the community agencies
‘providing post- school services to handicapped individuals, 2)”fam111ar1ze parents
with the spe01fic_responSibilities;of special education? vocational education,f'
vocationai‘rehabilipation, and‘adult service programs in the vocational transition
procesu; and 3) prepare parents to work with various agencies to‘develop transi-
tionvplans and to apply‘forbfuture services. .Parental visits to localradult

service_facilities are also useful.- "School sysfems may be able to assist in

’

arranging visitations. -They may‘also’provide information to'parenos about whaf.to
look for during adyisitation and ways to compare different Service programs. This
"first;hand" information should helpvalleviaté.parental concerns and fears about
“their child's. future, ‘and.- should enable them to knowledgably part1c1pate in tran-
siuion‘planning (Anderson, Beckett, Chitwodd, & Havden, 1984 ; Wehman, hayden, &

Kitt, 1984).

14
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InteragencyvCooppration
Interagency cooperation refers to:coordinatedﬁefforts across agencies such as
public‘schools, rehabilitation services, adult day programs, and vocational-
technical training centers to. insure the delivery of appropriaté, nonduplicated
servicesqtogeach handicapped student (Horton, Maddox, & Edgar, 1983). This
concept.has been- widely advocated (Lacour, 1982; dreenan,:1980) as an‘effective
management tool that will aid the development oflfiscally accountable human |
.service systems. Federal legislative mandates actively promote cooperative
activitiesfas a means}of conserving resources and reducing inefficiency. The
_varied service needsvof handicapped individuals demand the development of an array

- of available programs to meet the full service provisions of P.L. 98—199Aand_>

.Saction ‘504 of the Rehabilitatlon Act.

Unfortunately, efforts to encourage interagency cooperation have had little
impact on the'design and delivery of services.’ Although approximately 35 states
have developed’formal interagency agreements, and many communities have imple—
mented local agreements; numerous'problems persist. Agencies differ>midelyrin
their diagnostic terminology and eligibility criteria. Services continue to be
iduplicated, while communities fail to initiate programs (for example, supported
work placement) which are needed to complete a local contlnuum of services.

Poli ical and attitudinal barriers also 1nhibit interagency cooperation. AdminiS—
trators often enter collaborative efforts suspicious of the"intentions of other
hagencies, defens1ve of their own’ "turf" and fearful that interagency cooperation
‘may lead to budget cuts and termination of programs. .,‘ R
| - A number of. specificrsteps can be taken_to overcome}the obstacles cited ahovel'
and incrr se the likelihood of cooperation. Information exchange must occur to
ridentify the legislative mandates, types of’serVices prov1ded: eligibi ity

requirements, and indiVidualized planning procedures of each of the paruicipating

L)
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‘Present these as'a developmental cont1nuum but rather a series of selected optlons
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agencies. Intensive staff development activities must then occur to enable

admlilstrators and d1rect service personnel 1n developlng an understandlng of the

regu’utions and potentlal contributions of other agencies. This anentlgatlon

should result in a restrucuurlng of services to elimlnate dupllcation and to
guarantee that options are avallable to meet the serv1ce needs of all hand1capped
1nd1v1duals. Finally, the process must result in the involvement of approprlate

agenc1es in Joint plannlng act1v1ties.

Multiple Employment Outcomes“

’

The outgrowth of appropriate secondary special education and -a meaningful
transition plan should be employment. However, in many communities therelare few
or o employment oppOrtunities. Obviously,vlt is essential that communitles'f‘

provide many different vocatlonal alternatlves, or successful - tran51tlon cannot

.occur. The prospecu of having an adult act1v1ty center- which only focuses on

activities of dally living, or a workshop wh1ch provides only bench work is too
limiting for ‘the broad range of learnlng ablllltles of young hand1capped adults.
In th:: section, we present several types of alternatives which might be available

Bl

for vursons w1th all tyn“" of d1sabllit1es. It'should be noted that we do not

or opoortunlules. Also, one needs to be aware that there are probably many other

' creative options or. comb1natlons of alternatlves which may be cons1dered. Flgure

2 prescnts a brlef schematic of several of the outcomes which are descrlbed

below.

Competitive Employment

Hﬂny mlldly handicapped persons have the ability to work compet1t1vely 1f

giver the opportunity (Brolin, 1982) These individuals, who may have physical,
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'senkcxy or leurning dlsabllJtJes, w1ll reoulre only help from a wor} exrellence
cor rd nator o1 rehab111tatlon counselor in job seeking and initial adgustnent
skiliv., 1If the school prcgram experlence have been rich in quality and diversity,
wmany mildly handicapped’persons will be uple to work inia varietybof fields, often
b wond the stereotyplca] vocatlonc of fooud service and custodioi eresy.  Critical
'a*tentlor mus t be given to a) developlng social ’nterpersonal ckllls ard b) prc;rf'
VLdlM” more challerglng typeq of Jobs than have been performed in the past.

Fer«thlve Employment hith Suppor

‘\,
L

uompetltlve employment should also oe nade available to handicapped'indlvidf
ua]s th need more help gettlng a Job learnlng ‘and’ adJustlng to a. job, and \
thd-”g 1 job? (Revell Wehman, & Arnold, 1n press; Wehman, 1981' Wehman & Kregel
1984) .. It is obv1ous from preulohs placement experiences that many persons w1th
g mild, moderate, end severe mental handlcaps, autlsm, ‘behavior dlsorders, or
multiple handicaps do’not fare well in'competitive émployment- Generally,»there '
are d]fflculltles in learnlng and performing the Job, greater parental concerns,
'tlansportoujon problems, and also fears of losing s0cial aecurity payments.‘ Yet
fortunately threre are programs and efiorts underway whlch are now’ demonstratnng
how suppc"ted wcrk through the use of an on—g01ng Job coordlnator can help thls
~hiST_ cally unemplcyed populatlon galn entry intc the labor force (Brlckey & -'
Canpbell, 1981° Rusch & Nlthaug, 1980 State of Washlngton Developmental
Di:?kzlltles, 1984 Wehman Hlll Goodall, Cleveland Brooke, & Pentecost 1982)

A'supported work approach to competltlve employment emphasioes structured
ass:suance in JCb placement and Job site tra1n1ng (Wehman, 1981) A JOb coordi-
nztcr is available extensively for 1nd1v1duallzed 1:1 training and follow-up A
_strong focus of thls model is helping 1ndiv1dUals ma1ntain their jobs; Whjle
Toat fivst glance it nlght appear too expensive, in fact there 1s a 31gn1f1cant -

cogt sav1ngc due to the amount of money it costs to rehabilltate thls population

17



as well as a‘reduction in the social security transfer payments (Hill & Wehman,

1983 .

Enclaves in Industry

Another possible vocational outcome for more substantially disabled persons
is the sheltered enclave. With this‘approach small groups.of disabled individuals

(le S than s1x) are employed in bus1ness and 1ndustry under the dally superv1s1on

of a tralned human ‘'service staff persons. The enclave is attractlve because 1t

otfur: disabled cllents 'who traditionally haVe been excluded from employment

servlccs‘the.opportunlty to work in a natural work environment-such as business or

 industry, usually for awdeCent wage. The hours.and working‘conditions may be more -

limited and unlike either of the previously mentioned alternatives. Fringe -
henefits'are'not.usually an option. 'In:additlon, although breaks and lunch

provide for'integration with‘nonhandicapped coworkers, with most enclaves disabléd

'workers are placed together on & specialfset of tasks. The sheltered. enclave may :

be a good opportunlty for some severely d1sabled workers to eventually move into

’ part or even. full- t1me compet1t1ve employment. -

SDPLlalled Industrial Tralnnng

Specialized industrial tralningﬁis another.employment optidn which'usually‘-

takys place in a small industrial-oriented workshop’setting. Contract revenue:
‘from- tusiness and “industry provldes wages for clients. This alternative'has‘been 3

»&V&lldblP to severely and profoundly mentally retarded 1nd1v1duals, part1cularly -

AN -

in. Several states in the Pac1f1c Northwest (Bellamy, Horner, & Inman, 1979 Paine,
. Bellamy, & Wilcox, 1984) Thls.employment alternat;ve is characterlzed by being .

’small, usually wlth lesSnthan 20 workers. _Typically, programs'are‘based in the

community and provide employment.through_perfo;mance of complex assembly and

production cdntracts. Electronic parts assembly, chain saw assembly, and varied

high technology tasks have been trainedlsuccessfully_with these worhers going on



:alternatives in community, studentis choice, and student's capability. Theee’

‘ student's flrst Job might ‘be. It should also be noted that none
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to curn-wages which they would never have approximated in.a traditional work

activity center. In addition, nonhandicapped'WOrkers”may'be employed in the same

Froegram. The speclallzed 1ndustr1al approach requires a) a high competcnce level

ot staff in behav'or modlfication and bus1nes, SklllS and. b) .a commitment to

small, community—based vocational programs which focus'on employment.

I't w1ll be 1nstruct1ve to reiterate that there are other alternatives such ‘as

mobile work crews, work stations in 1ndustry, resource sharing and coopezative

' cugreements with 1ndustry, etc. which should also be cons1dered. In planning for

potcrtial outcomes w1ll determlne the curriculum obJectlves upon wh1ch to focus,

ths best serv1ce dellvery approach to select, and also help prepare the student'

parent, and radult serv1ce prov1ders for the trans1tion. There needs to be a’
fusion of information about the student between the school personnel and adult

service providers.

~In‘selecting which outcome is appropriate one must consider aVailability:of‘

/
factors obv1ously are interrelated and play a major role in determining where a

{
H

f'these éhould

' be seen as necessarily terminal but rather different options avai able. -

Transition Evaluation Data -
.In an effort to assess the employment status'and transitional success of

hapdicapped youth leav1ng school, we analyzed a selected amount of JOb placement

_data which have been collected ‘over the past s1x years at. the V1rg1n1a

Commonweal th University Rehabilitation Research and . Train1ng Center. These data

reflect 1nformation relevant to the 55 18 22 year old mentally retarded

1ndiv1duals we placed While these data cannot be v1ewed as ‘a spec1f1c emp1r1cal

: validacion of the prev lously described conceptual model for trans1tion they do

S 1

.trun 1tion, the nature of’ the options need to be evaluated carefully because these

]
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.‘glve‘some insight-as to the employability-of_handicapped'youth.

In Table 2 is an analysis of a number Df’the-Salient features of this uample.
As can be seen,‘most lnd1v1duals (77Z) were recelving federal financial sub51d1es
before placement many (65%) came from segregated school programs, and only

one- thlrd had the opportunity to receive community.base? vocational tralnlng.

Furthermore, another one- third had received no vocational edvcatlon. Approxi-~

mately half were classified as moderately or severely retarded and one half w1th :

mild retardation or mild retardation and secondaly hand1caps such as cerebral

palsy The clas51f1catlona reported in Table 2 .were generated through the . case

records of the Job placement coordinators responsible for each of these’ cllents.

.._—_____—_____.—

Using a cr1terion of six months of continuous employment in initial Job as

one measure of successful placement it was determined that 55% ‘of the population

was auccessful and 457 unsuccessful. This needs to be partially quallflud

reolgned with the other 137 belng laid off due to the economic recession in

1981—82. As Table 3 indicates there were no statistically 31gn1f1cant differ- ;

ence between the mild/multihandicapped group and moderate/severe ‘group - when it

came to asse551ngfsuccessful versus unsuccessful Job tenure. Thls is 1nterest-

--ing in the sense that there is a common perceptlon among many speclal educatlon
end rehabllltation professionals that leVel of retardation is a cr1t1cal factor in"
4 galninq and holding competitive employment (e.g., Brolin, 1982). At-least'in this

_group that.was not the case.

7 ; - . o
We are deeply . 1ndebted to Janet Hill and David Banks for helping us pull

toge ther the data below for this ana1y31s.
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~.howevcr, by 1nd1cat1ng that only about one- third (32%)'Were actually terminated or "
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Pevhape un'uqnully_interéSting finding and one which tends to -support the

importance of integrated secondary programs is that there is a higher represen-

tation of jeople from segregated schools (50%) who fail in their first job before
5lx monthe. Only 26;6% of ‘those students who come from integrated scnools fail

during‘this time period. Obviously, biggermsamples and a priori experimental'A
controls'wlll be necessary to fdrther assess.the generaliZabillty'of this finding..
fln:_ly wee locked at several outcomes rclated to what happened to these cllents as '
an apparent result of.thelr new compet1t1ve jobs. Table 3 shows that there was an
anreaso from 1d7 to 60% of clients being 1ndependent in their use of publlc
transportanlon. Seven percent fewer were 11v1ng w1thbthe1r parents after slx
months oi employment. The prorated annual income prlor to placement was $211' the

new full time income moved up dramatlcally to $7280

S Uy

As nnfnd earller- thesezdata pro v1de only a profile of what one group of
mentally retarded young adUlts‘ycompetltlve employment progress has been. We mere
only 1nnerested in ‘the supported competltlve employment‘alternatlve, It should be
pointed'oub'that these'individuals receiyed special_demodstration services from

's

federal grants to the senior author, and therefore, these\were unique. circum-'
: . \

stances frem most school systems and adult programs. Notwithstandlng th1s fact,

it is clear that we have. a long way to go to 1mprove the employablllty and
especla _y retentlon of thls populatlon. These data only f cused on a) those
referred-fo our program and b) those placed and followed.- They do not reflect the
many youn Ldults who may have had adverse condltlons surroundlng the1r prospects

f
for employmsnt (e.g}, unsupportive parents)ﬁor those individuals for,whomever were

i
!

unable to “ind suitablé jobs; What is required to validate;the model described in

this parer is to assess over a long period of time whether students who receive -

21
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tha uvcondary program ard transition processes proposed pérform better in

computitive emplovment than those’who do not. Thc data presented herein obviously
L i . .
is not a sys tematlc assessment of th1s 31fuat10n.

<Neceseity of Student Follow-Up

v

In closing, it should be'noted how essential it is for school systems to
lpro SR Lollow -up of their spec1al education graduates. It will be very- difficult_
:.for the fleld to assess how effective school instruction and adult service
iemplvyment efforts are unless we regularly evaluate'what former students are
currencly doing as young"adults._"There is no accurate‘way to determ‘“e tHe
effecfiveness of tran31tion plans untll school systems begin to more frequently
moniuor the success or fallure of recent. students' activities as adults.
Therefore, a magor recommendation of thlu paper is for all school systems to
.progide regular follow—up.of'sot ial educatiou graduatec'on a minimum of every two
to three years. This report should be presented to the 1ocal school board and
Sta be dgency for publlc 1nstructlon and become A matter of publlc record.ﬂ
'th follow—up process should uncover information concerniné each.ind1v1dual' o
emp‘w went status studnnt and parent satisfactlon with the 1nd1V1dual's present
statug, employer evaluation of work performance, and consumer satlsfaction w1th
uthe transitlon progranm. Informatlon reéardlng an indiV1dua1’q employment status,
uype of Job spec1f1c Job dutles, and current wages w1ll aid -in 1dent1fy1ng the
' sp ific vocatlonal tra1n1ng programs to include w1thin themsecondary curr1cu1um.2r
Dlacoverlng tne reasons why some students are not currently employed may reveal
areas in ;hlch.existlng‘programs .can be 1mproved;‘ Attention should also be paid
_to the ind1V1dual's own perceptlon .of his or her present job status.’ Is.the f - _lp
:lnd1v1dual satisfied With.his or her'current job? Would he or she ‘be interested
in onlolning a dlfferent job or- rece1v1ng add1tlonal vocational tra1n1ng°4 Are‘the

o

indiv dual's parents satlsfied w1th the work their child is perform1ng° This

s

e

SR W
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,nfoznutx(' will ot un]j e2id in progrom developnent bLt w1]l slso idertify the

kUpport srrvices most. rieedec 1} pxogram braduuft‘. an]oyer evalvation of work

i@rl"nur(c will eratle service prov1der< to determlnc whethcl vocatlone7”trainin8

g;rogramﬁ are equipping cliertS'with,all’the gkille necessasry for success in

employnert. TFinelly, follow-np procedures should provide oppostunities for former
studers, parents, ard employers to express their opinicns concerring the effec-

tiveness of the transition procesn.

i

.Conclusion

I1.this paper we have presented a raticrale and d<finition for meaningful

‘transiticr and a three stage model for how tc implement trarsiticn pfograms for

handicapped youth. ‘A major part of this a'r’t_iélé'"Haéf"béén‘-di‘fe'*cted*tbward—
emphesizl‘g the neceqs:t} for functlonal cu;r:culum in integrated educatiorel

settings with commLplty b&qu traln*ng cpportun tles. ~In additicn, it was

stPCng}y _Légested that wrﬁtten individvalized tzansition p]an= be establlshec

—
.
\41
)J
()

with ei ant parental 1nput Finglly, a'series of employment opportpnitues

ware presented as cornunity service.vocatibnal outlets for special educatiorn

gracunter .

O

ERIC

Aruitoxt provided by Eic:
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Table 1

Secondary Program;Components

Most Effective

A

H\V‘

Lezst Effective

Integrated Service .

Delivery

"-Classroom/Community
Based Instruction:

Fuhctional
Curriculum

Segregéted Service
'De;ivery

Classroom/Community
Based Instruction

Functional . =~
Curriculum

Segregated Service
" Delivery

Classroom Bases
Instruction. .

Developmental
Curriculum




Table 2

Analysis of Fllenu Populatlon (18-22 yrs. oldf at Time of Placement

(N=55)
Category _ _ _ . Percent of Number
Sex: o
‘Male . ; : _ ' - 157
Female v _ : ‘ CT » " 25%
Rece1v1ng Government F1nanc1al Snpport o : ' ,
Yes . , o , 77%
oo O . o : 237
Served in an Adult Activities Center , .
Yes N ' oo \ ' 22
No _ : ' o : N 98%
Served in fhaltered Workshop - : : :
Yes ) ‘ » _ 202
No - - L ) : : 80%.
Mean Years in Public School S D 12 Years
fype of Secondary ?lacement _ ' R .
Integrated . . _ ' 35%
, Segregated _ ; L — : 65%
' Type of Classroom Placement: . , .
Self-contained : I . 100%-
Mainstreamed/Resource : - 0%

I3

Tvpe of Work Tralnlng at Secohdary Level. , S ' »
None - . ' . 33%

In-School Only ¢ : ' - 33%
Community Based - '. . o . 337

Academic Jkills

Arithmetic: None or simple counting only . : BEVAD S
Simple.addition or subtraction' , 59%
‘Reading: ' . , None to limited word recognition 647
Simple readlng CL . _ . - 36%
IMeasured Intelligence o ‘ e | ' '
Severe ' e - 2z
Moderate . ' : S 148%
Mild and/nr Multlple Handlcap ' - 507
193
oo E 27




Table 3 -
&

Related'Outcbmes éf Employment

Pricr to Placement for 55 Clients Outcomes of Placement for Same 55 Clients

[ndependence in Use of . _ - Independence in Use of _

Public Transportation 15Z - , Public Transportation .~ _60%
Living With Parents _ Living With Parents

or Family . . - 92% - or Family ' 857
Mean Annual Income Year ~ Mean Income Prorated _

Prior to Placement - $211 Annually $7280-Full time

) ' o o : §33407Part time

L _ o/ '

/

7

o
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Figure 2

| 'Selecogg_ﬁmploymontJOutcomes for Handicapped Youth
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| Abstract_
A totul of.BOOrbarents of mentally retarcded young-adults were interviewed .in
VYirginia. These young adults had left <peCJal education school pxogxamk hetwten-
2953 and 1983. Tkele uere 60% of 1nd1v1dua1s labeled educeble mertally 1eta1ded
and 4C% trainable or severely mentally retarded. The fodus of thiS/study'was.to
aSScss'the employment status of these persohs. General findings 1n£lude' .-a total
» uremplcymcnt rate of 58%; almost three fourths of those who were edployed ea*ned
"legs than $SOO per month most 1nd1viduals have never received professlonal Job
placenent servnces and those who were employed had gottern their job through a
faralv member or frlend It was concluded that school and adult programs need to

emphas’ze much mere work in the commdnlty bBbQO vocatnon&l 1nstructJon and JOL

pJ&(FHPHt- Foxmal tran<ntion plnnnnng is eesent:al

-




.. What is the Employment Outlook For Young
Adults With Mental Retardatlon After Leaving School -

An enormous amount of" money is spent each year on spec1al educatlon,

Vbeational educatlon vocational rehabllltatlon, and Department of Labor employ-
vent pregrams.: For' example, the combined - federal budgets for spec1al educatlon
and v\cxtlonal rehabllltatlon exceed two bllllon dollars annually, w1tn an

additional 600 million dollars allotted for vocatlonal educatlon programs.
olmllx!l/, laws such as the Comprehens1ve Employment Tra1n1ng Act and more

- Tecently uhe J01nt Partnershjp Tra1n1ng Act have also addressed, albe1t to a

lesser deg ree, the job placement and tralnlng of. hand1capped 1nd1v1duals, A u. S..i

Deparumﬁrt of Educatlon Offlce of Spec1al Educatlon and Rehabllltative Serv1ces

policy paper (W 11, 1984a) suggests that when state and local resources are;_

“included , total e' end1tures run into the hundreds of\mllllons of dollars per

year.‘ Tiven the immense’ amount of publlc money spent oh these’ activitles, a fair
| questlon to ask.is: how are these programs affectlng the employment of people_

with handicaps? ‘In short are these vocatlonal programs Working? - ._c-”

‘Since the passage of the landmark Education for All Handlcapped Chlldren

Act” (P. ;. 94-142) ‘in 1975, very few stud1es have been conduc+ed that address

these questions. In 1978 the Department of Labor reported that .59% of all-: |

dlsabled persons were. unemployed Using survey techniques, Wolfe (1980) found

' that‘peoole with dlsabilities earn slgniflcantly less thandnondisabled"personS"

n($2.55"p . “hour compared to $A .50 per. hour) . An eXcellentl1982 study of 450

special vcucatlon gradLateS was . conducted by Hasa21, Preskill Gordon & Colllns.:
-f

;_\1984), 1hey ‘found that almost 50 percent of these 1nd1v1duals Were unemployed

with much hlgher unemployment rates among individuals who Were labeled severely
.hapdlcarned ' Slmllarly, in' a recent Maryland study of 1 450 developmentally

‘qésabled people (Crltes, Smull & Sachs, 1983) it was reported that only 5 percent

of the LndJVJduals had regular Jobs.” The U. s. Comm1ssion on ClVll Rights (1983)

'1"9,9. .34

O
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repurted that'50—75 percent of all persons with disébilities_were unemployed)’
. results similar to those found in the earlier Department of Labor study
A comprehen31ve study in Colorado by Mithaug and\Horluchl (1983) presents the

i

mest encouxaglnv p1cture of adult employment. Slxty-nlne percent of recent gradu~
etos of educatlon who were surveyed 1nd1cated that they were employed at the t1me
of ‘he survey. However, when part-time johs were remoVed, the employment rate.;
. ; droppvd dramatlcally to ’2 percent and the,vages earneéiby special education
X gnqﬂuqtes were very low cdmpared to nonhandlcapped persons.- ‘For: enample, 43
L percnnt of those employed earned at a rate less than $3. OO per hour._ In Nebraska,f

~ Scktlock and his associates (1984) found that 39 percent of all of the’ mlldly
,huxdl(apped special educatlon students had no Job.
The high rates of unemployment among special educatlon.graduates and the -
“urgnncy of asse351n2 the effectlveness of  school- to-work transition effortsl(Will
’l99Ab) prompted a follow—dp study of mentally retarded young adults in Vlrglnla.
It was clear that both nationally (Elder; 1984 )-as well as-in our own state, -
| Virginia (Voble, 1984), that there are 1ncreasingly large numbers of spec1al
eduudtlﬂn students com1ng out of school requlring transition. and.spec1allzed
emplcyment services. Our purpose in this study wag to investigate a population
A limited to persons'With mental'retardation who had.exited echool programs during e
'selected period.of time. Specifically, we-were interested in questions.relatedcto
employment rates, types of employment; type of public school vocatlonal training -
program, and/key factors influencing employment ‘or unemployment., This report c

should not be construed as reflectlng the employment‘atatus for all ages of

: mentally retarded persons in V1rginia. The data reported in thls paper are part
oft = larger study which also evaluated 1ndependent-liv1ng and personal‘llfestyles.

I
|
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Method

Sample.

A Mentqlly retarded young adults were selected as the only category -of
handlcapplng condltlon to assess. Unllke some of the previously reported surveys
(Hasazi, cthal.,u1982), we did not attempt to collect data on ~every mentally
retarded 1nd1v1dual who left school.- The -study attempted to- reflect the
geographlc dlvarslty of the state of Virglnla by surveying urban, suburban,‘and
rural areas. - . A o - /(.

After consultlng recent census flgures, four dlfferent locatlons ‘in Virginia

were lected ‘"The first was a hlghly urban inner 01ty setting, the second was a

- large suburban area,. the third was rural and suburban, and the flnal was very

rural’ w1th a h1gh poverty level - In only the last settlng descr1bed did more than’
- one schcnl t‘ystem par+1c1pate.' In“this geographlcal area 80 few spec1al educatlon'
students were- 1dent1f1ed that four other small systems had to be involved. 1In

each . s(ftﬂwg ‘all mentally retarded 1nd1v1duals who ‘had left school from 979 to

/’

1983 Were 1ent1f1ed

In #aah locatlon, a professlonal was 1dent1f1ed to conduct" the survey who was

famlllar ul*h the schools and adult'serv1ces in the area. This mode of data
collectlor was v1ewed as a- means of reduc1ng the problems assoc1ated ‘with mall or
telephone surveys. | Each 1nterV1ewer was paid and tralned to accurately collect
the necessary data. The 1nterv1ewer wasg respon31bln for meetlng wlth approprlar
_school off1c1als to 1dent1fy the . names, addresses and phone numbers of all
mentally retarded 1nd1v1duals to be surveyed . These records were only made
avallable ufter bPermission had been rece1ved through our communlcatlon wlth the‘
'sphoole. Artual names of part1c1pants never appeareo on any of the collected
surveystsirce the 1nterv1ewers were: asked‘to code the surVeys and keep the true

’ames in a separate confldentlal flle. A total of 444 names were generated
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Instrument

A 60-item survey vas generated. :Many of.the'items'contained multiple
components, and.about.25 items were directly related to employment status;
Questionsluere4usually worded in either a forced choice‘yes—no format. or a
muitiple choice format-in order to minimize the length of time reQuired for each
interview. | | |

The instrument ‘was developed after reviewing the HasaZi et al. (1982}‘survey.
Some of the items were similar but modified for Virginia. ' Many of our'items;
hOWever, were selected in ‘order to’ determine_phe individual's current employment
"status as uell as;factors that affected—this status. The’employment section‘kas
subdivided.into a series of questions for those;who reported.employment andl_'
another series for those whobreported no‘employment. : ' . -

Field Testingv

g Once we: had constructed the survey, 15 mental. retardation professionals in
academic and direct service positions in Virginia Were consulted to provide input
and feedback. After “this information,had been reviewed'and integrated where

possible, several special education graduate students were tra1ned and asked to _i ﬁ

'give the. survey to parents of mildly, moderately, -and . severely/profoundly retarded E

individuals. 1In tbis way .we could determine what parts of the surVey were, clumsy,,'
too time consuming, or. irrelevant Survey modifications were again made based on‘
this 1nformation._

4
‘Interviewers S : B o
The four interviehers were the key to thexsuccess of ‘the study. These
1nd1v1duals were a&l women with Bachelors or MJsters degrees in the human services - |
. N \ . \
/ ‘and nith Job titleE of special education teacher, vocational placement specialist
- or‘v1siting teach r. They had lived and worked\in their respective areas for at
" \ : o
K o : : : i -
- least five consecutive years. B _ \ f E R N 5
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Al] interyiewers were‘brought to our central location for s8ix hours and
‘trained to conduct the survey. This procedure was done to minimize variations in
howfthe interviews were conducted and to maxlmive unlfornlty of presentation;
Each interview.was exnected to requlre 30 45 minutes to complete. Parents were
gtypic1l ha expected to be respondents, although the mentally retarded 1nd1v1duals
wero oncoaraged to be avallable as well The 1nterv1ewers were paid in two
instsllments, when 50 percent of ‘the 1nterv1ews were completed and then at the end
of the-study. A total c. flve months was anticipated for completlon of the
interviews (December, 1983 - May, 1984 ). , L ) .. = -

AIntPerewers were mon1tored on a weekly busis, 4 graduate as51stant called:
each 1nf~rv1ewer once a week at a predetermlned time to assess whether the“
5prev1oxsly avreed upon number of 1ntervi°ws had been completed Periodlcally the
completeo surveys were malled to us for on-going coding and storage of
1nformanlon. At the end of the study, 1nterv1ewers were giyen feedback on what

the results in their lccation seemed: to show.

Results
A total of exactly 300 1nd1viduals wers contacted and responded to. the_

.survey. Respondents were falrly evenly dlstllbuted among urban (30 percent)

suburban. (31 percent) and rural-suburban (38 pelcent re31dents)

Demogr phlc Informatlon

Table 1 contains‘a breakdown of . selected demographlc data. whlch proflle key

akaCUV of the subJect pool., Two th1rds of the respondents were the mothers of

the individuals surveyed. Flfty se"en percent of the 1nd1v1duals surveyed were
males, 4nd the sample contalned an equal dlstrlbutlon of Blacks and Caucas1ans.
SUbJectu zanged in age from 17-24. (mean age = 21), dith 53 percent of the sample

‘being 21 years of age. or younger. Sixty-percent of "ne_persons were labeled
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mildly mentally retarded and 40 percent had been served in .programs for. students

labeled moderately or. severely/profoundly mentally retarded.

Employment and Level of Income

Table 2 1nd1cates that of 300 total respondents, 125 persons reported scme
fcrm of employment (full time regular job part-time regular Job or sheltered
workshop) at the time of the 1nterV1ew for a 41.6 percent total employment'rate.
However, when‘part;time employment (seven percent) and sheltered employment (six
perf"nt) are removed this level drops to a 31 percent employment rate. Most of -
the Jndlviduals who reported employment were engaged in entry level service
OL\J(irlonS It should also be noted that a total of 14 out of 116 (12 percent)

2 the moderately and severelv mentally retarded persons surveyed were :

;CDWU”th]VEIy employed Furthermore, of the 125 employed 1nd1v1duals, 25 percent

ort earn1ngs between $51 $200: 48 percent report earnings of $201-$500 per
morith; and 17 percent report earnings between $501 $7OO per month. Respondents-
were also askea how much total money the 1ndiv1dual had earned 31nce leaving

school, bixty-three percent indicated that betWeen $1000- $4000 has. been earned

and 14 percent have earned between $4000 $&uOO Over 20 peérc¢ent had earned less

than $1000 in total. Table 3 reports thextype of jobs being performed ':,: ////W

_—_.._—_-——__—-.—-—

Insert Table 2 &3 About Here

——___—__—___.——__—

Fringe Benefits'. . S

et e+ J

“rlnge benefﬁts were d1v1ded 1nto five categorles. Seventy percehtiof all .7

l

those employed do not rece1v7 31ck ‘leave benefits, s1milarly about two-~ thirds

rec erje no vacation benefltsT

" while 97 percent ‘have no profit sharinﬂ plan 1,31xteenrpercent report that they do

Almost 70 percent do not have insurance bene11ts T

1
i
I
-1
|

ot



_or a bicycle.
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- .- 5] 2 '- -
recelve free meals as a ber - “it.

Transportation to'JOb

"0 those graduates employed, less than half are dependent on o*hers iorg
‘"Jnsportatlon to and from thelr Job with 33 percent driven to work by a parent
or f“l“'d and nine percent rldlng a faclllty bus. However, 55 percent report:

indepe ndﬂntly transport1ng themselves to and from work with 29 percent dr1v1ng

them)uJuns, hav1ng a parent or frlend drlve them to work, and nine percent rldlng

a‘facllxty bus. Other modes of transportatlon 1ncluded use of a carpool walk ng,
Job.Characteristics?and'Assistance in Finding Job ‘

|
i

Uvnr 83 percent of all those 1nd1v1duals employed Pxpressed being happy oy

satistied with the1r employment Seventeen percent 1ndicated that they wers obrcd",

or weine plannzng‘on qu1tt1ng. In Table 4 there is a-description of how those who

were.émployéd found their jobs. FrlendS, rarents, relatlves, and 1nd1v1dual JOb
searc11ng account for well over 65 percent  of how. people located JObS.:

Rehabllltatlon counselors were reported helpful in only 11 percent of the cases. .

\\ " Insert Table 4 About. Here

T el e T T T I

b

, . 1
Ot the uotal number of respondents, 5.7 percent say they have never, recelved .

‘any serv1ces from a local rehabllitatlon counselor. Twenty-tw0 percent rece1ved

services occas1orally and only two percent reported rece1v1ng service. frequently

AiSlmlerly, 83 percent of all respondents could not name any counselor ass1gned to -

i

them or in th91r area.  Eighty fOUPlpercenu of . the respondenus indicate’ ‘that theyrmﬂ”"

|
o I.

have never r°ce1ved any local mental retardatlon serv1ces, w1th 1. pexcent
o i

© recelving day program services and j 7 percent receiving job: placement assistance.

Over 80 percent report they have never utilized the serv1ces of the V1rg1n1a
1 .

i
(I
P
1
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Employment Commission.

Reasons for Job S;pgration

“

Those respondents who had preViously been” employed were asked why they had-

‘stopped working A total of 8. 4 percent of* these individuals indicated that they

_ had problems with their supervisor or COWOrker while another 7. 4. percent reported

hey disliked their Work Some indiViduals,'or 4.7 percent, quit because their

JObo were abolished. A total of 4 4 percent indicate that they were told their -

work rate was too slow and .another A 1 percent lost’ transportation to’ and from .f

~

. the JOb Less “than™ one percent quit work because of social security payment .

concerns. : . : : . L

Nature of School Vocational Program

A total of 69 percent of the respondents indicaced that uhey had received at

. some point in their school _program vocational training experiences which took ‘

© 9

place off school grounds and for which no pay was received eight percent had

participated in the former CETA program. Almost 10 percent haVe never received

any vocational services., The questionnaire did not, clearly discriminate between~ .

vocational gservices delivered by vocational educators -versus special educators but

_‘anecdotally interVieWers reported tnat Very few of the respondents indicated for_

mal vocational education participation.

Lo T L e

Discussion
The results of thJs ¢ udy of”be/_mployment tatus-of.young adults with

mental retardation are notrencouraging, at least in the four geographical~axaas

‘that ‘were surveyed in Virginia. The unemployment rate was found “to -be. almost 60

Iy
\

percent, and if part time and sheltered employment are omitted this penpentage[
/

‘accelerates to “over 70 percent. These figures are highly consistent With natio al

. 3 : } \
studies reports from o+her states. Furthermore, those: who are employed tend

PR

to earn very little money, with almost three out of every four earning less than

) ,_; T ..f. ‘ ‘4.1

o
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$500 per month. These\results are particularly-diScouraging,-however, when - the
‘age of the individuals surveyed'is considered.' These individuals are rightiout of
school .and Af they cannot f1nd employment fa1rly quickly, than they are of ten

unable to part1c1pate in any tyoe of structured employment.

Another finding wh1ch is espec1ally s1gnlficant is that rehabllltatlon,'
mental retardatlon, and state employment servlces are not be1ng accessed by these
students as they leave school One might almost speculate that there is no
communlcatlon whatsoever between school personnel and the adu1t service agencles

;///;;//crltlcal to successful transltlon from school to adulthood. Those 1nd1v1duals who
‘were unemployed at the time of the study suggest they don't know of any avallableb
]obs or that there is no one to help them f1nd a JOb or provide Job tra1n1ng.

N Interes+1ngly, 83 percent of the people who are work1ng 1nd1cate they are qulte
happy belng employed _ |
It-is also notable that friends (25 percent), parents (17 percent), and
individuals themselves (26 ‘percent) account for over two-thlrds of the ways
‘lnltldl jobs were located. If these data are accurate then two thlngs become
apparent. One, the money 1nvested in codnseling and other services are not belng
used or are 1neffect1ve.‘ The second conclu81on which. may ‘be drawn is that parents
need to be. more 1nvolved in plannlng—the process, given the s1gn1f1cant.1nfluence
they appear to have on obta1n1ng employment.~\Slmilar1y, social friendshlps and
' 1ndependent Job-seexlng pract1ce are much more 1mportant in schocol programs than
one m1ght belleve.
There . are, unquestlonably,"methodologlcal llmltations which reduce the"

generallzablllty of this’ study._ The lack of a comprehens1ve sample, ‘the necessity

of us1ng parental respondents 1n most instances, and the fact that data were

collected in only one state prohiblts w1despread concluslons from be1ng drawn. on!‘”

b

H .

: .
X )
i

the other hand the sample SlZe of 300 was fa1rly large -and the use of on—site_

42




of professional literature (Bellamy, Close;_& Peterson, 1976- Cold, 1972- Melia,

~ Fentecost, 1982)" that strongly suggests that individuals w1th mental retardation

~arc capable workers. The s1zable discrepancy between research and practice

\ 208

interviewers appeared to increase the accuracy.of the data.

Notw1thstanding the poss1ble drawbacks in the des1gn of this study, it is
probably safe to conclude the follow1ng
1. "The unemployment rate of recently graduated mentally retarded.persons “‘
in.many parts‘of Virginia is very high, especially inlview of the
: general‘unemployment-rate of about five percent within the state. - Also
wages earned uere‘very-poor."In-addition,.fringe_benefits limited:
to less than 30 percent of  those employed |
2. The intellectua] level of the graduates was not as big a factorvin—,
employment level as- one might_thinx; .Aptotal of 43 percent of those-
individuals-labeled'mildly mentally retarded.were unemplcyed as-ccm—
: pared to 78‘percent of those laheled moderately'or severely
mentally retarded. T 4
3.. The netwcrk'of'families andvfriends'play_a major role in job
location fo‘r.reta,_rdedpersons.~ This information underscores the
necessity for mental retardation, school and rehahilitative ser'vices
te do a much - better Job of working w1th families and retarded
.clients in the placement process. Clearly the services available
to)special educatiop graduates are nct teing fully accessed or 1f
they are, are not being. very effective. The use of 1nformed jecb

o« -

networks has also been reported in the Vermont study (Hasazi, et-al,

1982)

What makes these findings most unfortunate ‘is that'there,is now over 151years

1934 ; Ruscbg in press' Wehman, 1981' Wehman, Hill, Goodall, Clevelard Brooke, and

-4.3‘



)
v1dent1fled 1n ‘this paper as weli as other studles suggests that: schoc1° and
and adult service agen01es need to do a much better Jcb of facilltatlng the’
transition from,school to work.l The current =tudy only examlned those 1nd1—
viduals Qith;mental retardation; 'When the sample is troadened to inclpde all
4dlsab111t1es, tran51tlon problems w1ll tecome -even more compiex. |

It seefis to us that all cf the spec1a1 educatlon program efforts ‘and
'dollarb experded w1ll be fcx naught if credlble employment optlons cannot ke
obtalned. It is time'.fer special educaticn and’ rerabllltatlon programs to move
frcm mexely prcv1d1ng services and to 1mprove "the- quallty of services for -mary
.moxe tradltlonally unserved personb.; We need to 1ook muchlmcre closely "‘at hcw
many pro£e551onalelsuch as rehabilitation oouneeicrs and'vocational'educatcre
 co1rently fnncticn\in'the traneition procees., It may well be that many of tbesel
Jnd1v1dunlq will. need to dram&tically alter fhelr current Jcb roles ‘and piay a

rore actlve part in Jot placemert actlvity. It is questlonable whether the’ ‘high

‘“level of unemp]cyment wk1ch currently exists will be reduced unt11 this ha;pens.l

14
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Table 1

'iSummary'Qf'Demographic Data

_-  Respondent: . 67% Mothers
. 12% Fathers
7% Clients .’
CSex: 57,32 Male
‘ o A2;7Z'F¢male
Age: . 2123 17-20 years old
’ ' ' 12%2: 20 years old
20%: 21 years .old
17%: 22 years old
o 15%: 23 years old
. . '15%: 24 years old
Race: © 49% Black o )
: : 49%. Caucasion : C -
.Home'LOCation:_ B  —382'— Rurai/Suburbah

. 30% - Urban
. 317 - Suburban
. Typé of School : A - o B -
‘Program: . 60% - Educable Mental Retardation
SRS . IR Classes in Regular School
24,% - Trainable or Severe/Profound Mental

= : _ ' Retardatlon Classes in Regular.School
R . 167 -
\

Trainable or Severe/Profound Retardatlon
v _ ' in Spec1al School..

Total - N=300 S o o - ‘

. B \ B RS . , | 4f7 .

| L e 21;  ~ e
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" Table 2

Employment Status
“N=300

’ : A\
‘Part-Time ComPetitive,Employmeﬁ&

Unemployed |

Full-Time Compétitive Eﬁploymént

\

-

Sheltered Employment

58.4% .
28.6%
7.0%

6.07

,Unemployment of Mildiy

Retarded Persons

Unemployment -of Moderately,
Severely and Profoundly
" Retdrded. Persons

-

- 213
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"/“ ' Table 3

‘ /_ ' - Nature of Employment (N=125)
, N . — v .

av)
0]
H o
Q
]
=
ct

o ob TﬂQl, : J S ! Freqguency

Janiton. - . I 26

~ Food Sgrvice- LT L 24

' Sheltered Work hop o 1T
Farm WBrker ‘ e

i . F actory Worker

4 AN

- e A DWW NTWO O

Lumberyard Worker
- Construction-
~ Office Worke
Bagger in Grocer y Store
-Stockroom Aide
Driver :
X Yard Helper
\  Domestic Help
| P&umber Z
nkyard Worker
L ader On/Dock .
_ Stocker in Grocery Store
~-Skilled Labor
Dishwasher =~ / = !
Logger | =/ '
'Hospital Cleaning
Grounds Maintenance
Messenger in Office
. Greenhpuse WOrker
. Busboy
Child Care Aide

0)0_)0)0)0)0)0)0)0)0)O?Q).(DO\O\O\O\JSJ-'\NT\')(DN;O\N(D
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Assistance in Finding Job N=125 -

Mod;\of“Assistancé’

lndesgndently ~ by oneself : . S ' 25.8

Friend\
‘

Parent

School Ghidance Counselor: '__b: _" . \12.1
Rehabilitation Counselor , - 11,3

Loéal Community Program o . - 6.5

Relative

Virginia Employment

"Percent

25.0

/

< ‘{/ 16.9

16

Commission [ , S .A -

S

[

| sorted by
‘vept. of
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Abstract

' The purpose of this paper is to describe how special eduéation teachers-and other
edhcationai personnel can improve the émploymeﬁt prospec%s of children and youth
: wiéh’seiere handicéps. ‘SpecifiCaliy, this artiéle‘provides iné%rugtionalf'_
'guidelines gnd cufriculum spégeétions.for studehts at thé.eiementarylage levei,
the intérmediate agé level and secondary ége;l A statemenf and ratiqnale for ea:ly»t

vocational intervention is also made with the emphasis being on éommunity—based

vocational instruction. .
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Toward the Employablllty of Severely
" Handicapped ?hlldren and Youth .

» i . -
' With an unemployment rate among andlcapped 1nd1v1duals at 597 (Whitehead, "

-

- meaningful vocatlonal programs for the severely handlcapped is greater than ever.
In ;eez,_a recent report by the Socia Seourlty Admlnlstratlon (1982) 1nd1cated
thst'a substantlal amount of the Sup lemental Soclal Securltx Income payments go
.speciircally go unemployed mentally ryetarded morkers. Moderately,vseverely,’and

'multihundicapped individuais,arefusullly included among their nnmbers..bThe

amount of_théseﬁfransferjpayments_oy r the adult lifetimevof an unempioyedl

: ,sevsrely‘handicapped individnal can' e terrlbly expen51ve (Hill, & WehmanEin i

oress; Se hneJder, Rusch, Henderson, & Geske, 1981) | |
Two major observatlons emerge rom a rev1ew of the‘results of several
- successful JOb placement programs wllch served mlldly,‘moderately, ana severely
handicapped persons (Greensprn & Sc oultz, 1981; Rusch, in press; Sowers, Connls,
& r‘o“;son, 1979, Wehman, 1981; Wevman Hil}, Goodall,_Pentecost, Clemeland, &
Broaoks, 1982) o | ' : ‘
-yirst,‘vocational\programs‘for the.semerely handicaopeagbegin too late'in
tne child's sonool period;' Most programs begin mhen tne'student is“14, 15, or 16

year:s old; In some cases, this lﬁaves-less‘than four years for students with
AN . .

S numLorous severe handlcaps to learA a large number of general and spec1f1c work

skills. This observatlon is echoed in a. report by the Pre51dent's Commltter on

Employnent of tha Handlcapped and/ Missouri Governor s Committee on meloyment of
Hand; v;oped (1982).
Second, most sohooi—based'v cational programs (part-uime or full-time) do'noi'

heuvl; emphasize employment or- [job placement as a culmination of vocational . .

o ‘218_»"53 .




-~ devoted to vocational educatiorn experlences. As a general rule of thumb the older;p'

_awiruness experiences. - At the m1ddle school level ‘there mlght be .a gradual
l' ~ase from- one ‘to two hours, bulldlng up “to almost SOZ of the day by . the time
Cthe student is 17 yﬁars old. In the flnal years of school vocatlonal~tra1n1ng ;

T ‘laccment can absorb 80% to 90Z of the *tudent's day Lynch (1982 p. 83)

S Uil 4sS money mana“ement time .managemer t, and travel traJn1ng take on - meanlng

when assoclated with a real Job. Slmllarly, social 1nteractlon greetlng skllls

219

;training(experiences. It-is usuallyfexpectedlthat adult programs will"take up

this responSibility. (Nevertheless‘ the community service system of adult day
pro rams and vocatlonal rehabllltatlon for many reasons are unable to follow

through adeQUately on Job placement and follow ~up (e g., Bellamy, ohaehan, Horner,'

& boles, 1980). ;

Thus we have been faced more often than not with students who graduate Qith. S

~several years of vocational training which iﬁ often'incomplete, and with nQ

|

_ asgistance provided in JOb placement. This Set of events contributes to ma1nta1n

hirh unemplo ment of handlca ed 1nd1v1duals. This artlcle,»therefore, proposes
£ y PP

B o .

i

T.tu discuss guldellnes and suggestlons for prov1ding employment or1ented vocational

3

~jxtlr10n ererlences for severely handlcapped students throughout the school-age

/
I

{

perlou.

3
"
2

{50, Commitment to Vocational PrOgrams T S A . : c

j
2 . i
Dec1slons must . be made as to how much t1me in a busy school day will be‘

{

the student the more t1me may be spent 1# vocatlonal 1nstruction.~ For example,'

¢

L oihe elementary level less than one hour mlght be spent on vocatlonal and cereer

i
N

seentially made a similar p01nt by empkas1'wng the need for reduced academlc vork

the student grows oldFr. o o p . -" E o q“_f
It should be noted, thever, that meny commuhity, social, and language skills

c;h be taught very nicely in the context of vocational-settings: Community skills "~

o

;.
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-picturu=or ges}nral commUnication, and the ability toafollow multiple instructicns
are all viable training targets which have. high utiiity in a job.

The énidelines described‘above are estimates. Every student's situation will
vary depending on such factors as skill level, classroom arranéements, and parent
perceptions. The balance of this paper offers suggestlons for prov1d1ng
.Voudtlcnal educatlon at dlfferent age levels for severely handlcapped students.“

*

E;ementary Level=

<

<

fne teacher of primary age severely handicapped children has a responsibility

“to tecus part of the educational program on career and vocationally related

aétivlu;es. ~This concentration includes,not only‘work with students but alsob

-

specific interactions with parents and vocational,experts-within the school. Four

‘guidélines forntne'elementary level-teacher are briefly described below.
| tet students sample dlfferent types ‘of Jobs to which they are likely to have

daccesj when they become older._ Cleanlng tables,'emptylng trash, washlng

o bl\a" wards, or *aklng messages to the offlce are good ways of 1mprov1ng career_-

awarenéss.e Professlons such:as d0ctor; laWyer,'or nurse are impractical and

shoujd have‘iess exposnre,.since this may erroneousiy distort-the,perceptions'of_

:Somv :ﬁudents. A major yalue.of;this exercise is that stndents, their parents,

and educational personnel can evaluate strengths, weaknesses, and interests in

N

relucion to different gobs'and help posture the'chgld.fortintense'work‘in a'more
concuntrated career cluster;as he or she grows older;_ |
Introduce such concepts as work, money, and employerirelationships into the
“classroom. Students can run errands,_empty trash, clean blackboards, and do other
1Jobr not so much for the purpose of spec1f1c sklll‘development as for. acqulrlng
the fneral work skllls whlch transcend all types of JObS. The lack of Just 'such
qlszoad work skills - frequently leads to ‘the term1nat10n of employed handlcapped

workexb-(Kochany & Keller, 1981).

.
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The teacher needs to talk with the child's parents about the concept of work
and its importance. Materials can be Shafed'with parents which emphasize the
Lmsioyment potentlal of handlcapped youth and adults. 'Interested parenté ehbuld

,be.encouraged to visit sucvessful work programs both at school and at local adult

day-programs. : T » ‘ o \
Fdnallf,,elemenhdry ‘teachers need'tonydsit senior level and adult programs to’
carefdlly observe'the typee of skills which are most important.to the vocaﬁional
SUCCUSS.Of~SeV8r€ly handicapped students. Communication_among.teacners et these
dift'erent levels must take place in order for the elementary.level te%ener to.
re:eme sensitive to the curriculum ehanges which must be put in piace in the =
earlier.years._ A list of senple ppevdcetional'behaviors is'provided by~Lynch

{1282, p. 2) for the elementary through secondary- years.

- Middle Sehool-Level

N

Oncn a severely nandlcapped child reaches 10 or 11-years oflave, fhree
aaavclonal areas of vocatlonal educatlon should be emphasized, along with
continued communlcatlon w1ph parents and senior_level pregrans. Teacners at theﬁ
middle school level mnst be aware £hat the s%ddent is a "produet" whoee ldter
PrulFQSb in- vocablonal Dlacements is hlghly dependent on the quallty of the pro-
gran prov1ded at the m1ddle school level.

First, more attentlon and time nust be'given tovdeveioping general work
habits_sncn ae neat eppearance, being on task at the wbnk station,'énd responding -
apprcpriateiy to,supervisor-criticiem.. These.ekilis were introducedlat the
prinary age Jevel but need to be expanded .and practlced more often. General Qork._
rabits are best taught in the -context of spezific vocatlonal skills and with

Csysiematic instructionalitechniques (Wehmane&/Pen;ecost 1983, Wehman & -
;MdLaugnlin; 1980). helaued voﬂatlonal behaviors can. also ‘be taught and relnforced

in a.variety'ofuother curriculum areas and by staff othep than teachers: Rusch

i




and Schutz (1982) developed an excellent assessment tool to evaluate this

i

4 rccus ¢n learning specific vocational skills which will lead to

'emyluyu:iliny‘of a marketable trade (e.g., housekeeping) should be emphasized as

well. The,esseniial’point is that teachers must teach students how to become

proficient at a variety of jbbs which, depending on the local job market, might”:l

includ- =ntry level skills in farming, cleérical, food service, housekeeping or

Ceusto tiwl, or sheltered work such as assembly and sorting. Instructional

tgchgigues such as task analysis, forward or backward chaining, shaping, and

sreinfor-:ement aré commonly used'techniques‘to facilit&te these skills (Bellamy,

Horngr;j&,lhman3'1979; Wehman & MéLaughlin, 1980). The purpose ‘is to provide _
students with a specific repertoire of skills which senior,level teachers then
build upon. ’

Toward the latter stages of the intermediate level period; teachers should

assist students in'identifying a vocational track(s) which can be emphasized in

‘the sérnior level. For examplé, a profoundly retardéd 13-year old might be advised

to spend a signifiéaht-pbrtion of time learning shéltered work skills which.

’c0rré§pond to the requirements of local sheltered facilities. On the other hand,

a s=verely retarded trainable level youth might focus more time on janitorial

skills, assuming that the local job market experiences regular turnover in

" maintenance-related positions.

Segondapy'Level
It is at this dée level that'oné cdh truly aéséss the sﬁccess or failure of

the vccatibnal expériehces pré?ided injﬂhe earlier. years. More.timelshouldlbe

sbéﬁi,on‘vocatibndi'educdtioﬁ a£ the secondary lével; Atlleast five ;dditionalg '

areas need to be emphasized, as well as -.continued reinforcement of the activities

- and’ suggestions already mentioned. These five areas include: -
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1. Focus on increaslng or improving;production rates. The speed at whicn
students work in‘sheltered workshops or competitive employment situations‘will
directly affect their employabillty and attractlveness to potentlal employers.
Bellumy, Horner, and- Inman (1979) descrlbed in detall strategles for arceleratlng

b

production rates.

2. Focus on'i@proving the qualitj of job performance. 1The accuracy and
car< with which the job is.completed will influence\the likelihood of being
rutdined on a job,'assuming, of codrse, thatvwork proficiency,_work speed,'and:
general work»skillslare‘adequate. ‘The quality objectives’will”be‘partiall& ~
afroted by the employer s or 1ndustry s standards of acceptance.‘ Improving
quad ity of work performance is best acconpllshed by relnfor01ng students for

prugressively"fewer errors and helping to arrange a work_environment which reduces

the likelihood of failure.

3. Focus on building up the student's endurance and stamina. InCreasing«

trhe number of work hours for the secondary level student over a period of weeks

will go a long way toward promoting improved emplOyabillty in adulthood. deringeiu

.Lhe‘pgrfornance of workshop tasks; the student should be encouraged to stand -

rathar then sit all the time. Nonsheltered employment “raining should require the

gtiont to complete a series of tasks within a job without stopping for more than
a opriet period.

4. Focus on providing vocational experiences in natural or real life

ehvironments;_‘All too'often,'secondary level students'receive vocational (and

by

u:ner‘educational) services in highly protected classroom and center environments.

While it may -be admlnlstratlvely understandable, thls serv1ce dellvery pattern

‘;l~1d* to the student's 1nablllty to generallze vocatlonal skllls learned at the . ..

school or to relate to and 1nteract w1th nonhandlcapped 1nd1v1duals in the natural

1

‘work place. These cr1t1cal def;clts are,usually best‘overcome by providing some

58
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training in natural work environments outside the classroom (Wehmar & Hill, 19€2)

and/or by actually placing the student into a part—time‘of full-time job and then

‘pﬁoyidingtﬁob—sitevtraining in a supported wofk'aodel (Kraus & MacEachron, 1982;_

Wehman, 1981).

5. When placement is not pOSSiblel_go_hot .2t students graduate without a

“trznsition plan into an adult vocational sefviceegppogram‘which will provide

chassary followthpough; A transition'plan 8hou1d list options available for

the tudent in the communlty, 1dent1fy an advocate (1,e., rehabllltatlon counselor
or case manager), and descrlbe strategles for ensurlng a smooth change from school

t> adult-based programs (Wllcox & Bellamy, 1989)

VThe Role of Related Services Personnel - - ‘, . . -

Staff'in the related services can also play an important role in improving

the employability Of'severely handicapped youth./'Fof~eXample, CQmmunieation

kfp~cialists can emphasize work-related content in language traiﬂing. Language

ctjectives should reflect competencies required for success in senior level and-

wdult vocational programs. In many cases it will be necessary to create portable:

and efficient méans of manual communication; that is, ways of minimizing reliance-

‘cn vertal skills.

Motor cmecialists such as- occupational therapists,_perceptua;—motor—experts,

ar! adaptive physical education personnel can also help by focusing on activities

which lead to~étrength, stamina, and endurance. Fiae-motor content should be

Helmdted which is,'ae’mucﬁ ae possible, vocationally-functional_and directly

i

.‘Jed tc Job prof1c1ency - o g : ’ - \\
\

Thi Role of Administrative Personnel

RS

Few of these act1v1t1es and guldellnes can be adequately 1mplemented w1thout“

the uupport of approprlate central offlce staff, the bu11d1ng pr1nc1pal and-often:

the dsiistant prlnc1pal.' The 1nf1uence-of administratore in the-following areas
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io cssential to implementation of a vocational program 'across all school ages:
i. Provide necessary space, supplies, and equipment for training.

2.  Provide faculty w1th necessary techn1cal ass1stance and exposure
) "to successful vocatlonal models for severely hand1capped students.

N
\

3. Provide necessary support for helping faculfy change thelr roles s0
as to spend more time on commun1ty based vocatlonal 1nstructlon
and placement. ' :

4. Provide administrative support with professionals’within the 'school
system. and community at large to facilitate training and pl%cement.

Help faculty keep a careful focus on the - general obJectlves for
each class ‘level. . : .

i

.\;1
.

6. Help faculty counsel ,parents on accept1ng work as a v1able goal
for- the Chlld : / . -
/ : . . .
7. Provide for 1nsurance and other liablllty—related matters where =

necessary. )

8. " Help faculty make/transporta ion arrangemente. .gﬁ ‘ . ///

; /
The adm1n1strat1ve tone set/}n the school will affect the succesds of the'

‘p*og"am. Only the admlnlsé{ators can evaluate the entire progra 'including-the

‘cross- sectlon of vocatlonal act1v1t1es, the amouni of t1me bea g devoted to these-

act1v1t1es, and-ovezall teacher/parent reactlon.c A comm1tment to

,employment oriented vocatlonal experiences must be operatlve in. order to 1mplement
and malntaln a Viable program.

Summary-

Longitudlnal programm1ng from 5 to 21 years of age-is a maJor theme of an

m“loyment or1ented approach to vocatlonal educatlon for. severely hand1capped

s.udents. Teachers at ‘each subsequent age level are dependent on the efforts of

Lhe prchous teachers 1f ‘the student is to be, in fact, marketable or employable

in the sheltered or nonsheltered bus1ness commun1ty.

Lducators of the Severely- hand1capped must expend much- greater effcrt to
renrn how local businiesses functlon and the criteria they conslder cruc1al for

_ s el L N S
‘hiring and retention. Only when we focus more on-.identifying the labor force

60




neeas;of'busine El und industry’ and subsequently translate these needs into o

l
|

~cur \1‘4 at all age levels will we begin to substantially 1mprove ithe

\ﬂallWLy or many more severLly handlcapped individuals. -
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- Abstract

The vresent study assessed the degree of community 1ntegration of °OO young aduits

Cin ~1nl& who have participated in speclal education programs for students

labclcd'mentally retarded. Surveys were administered by trained interViewers on
verintles related to basic self-care, home management, community usage, use of

Dree time, recreational/leisure activities,'amd'self—satisfaction. Results indi—"'
cit:d that the 1nd1v1duals surveyed were generally satisfied with their prescnt
si ~ion, an: most displayed some degree of" competence in the area of

in ..I ndent living skills. Implications of the‘results and the necessity for

t'utre research are briefly discussed.
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R |- . . . .
Communitj‘lntegration of Young Adults With
Mental Rebardationi Transition from School to Adulthood

i
!

)

Assessing the degree oﬁ‘commnnity.integration o% personf with mental ret§r~
dation living in localvcemmnnities isle difficult and comnlek task (Lakin,
éruininks,.& Sigford, 1981{.; Many previens studies have taken a limited view of
successful integration, considering only whether or not an individual is able to
remain in the connunity and not focusing on factors ehat indicate the guality of
a pquon'~ life. Desplte a shortage of reliable information, it is obvious that
living in the communlty w1th relatlves or in an alternatlve 11V1ng arrangement
does not guarantee a peneon with mental retardatlon'a normal llfestyle (Berc9V1ci,
198&?'1 An individual'sfindependent living and secial actiViFies should‘both be‘

!
f

considened when evalugﬂing the total community integration of persons with men?al
] o .
retardation. ' /

'fndepen@ent'living skills refer te tnose activities that decrease an
indivinuél's dependence upon other people‘(e.g., groeming, éOOking, and home
- management skills) as well as activities that allow the 1nleldual to use generic
community services (e. g., ‘mobility and shopplng skllls) (Vogelsberq, Williams, &
.Bellumy,21982). Independent living skills 1dent1fied as crltlcal_for successful'“
cémmnnity integrﬁ3ion have included basic self-.care, home management, indeﬁendent
mobility and use ff community facilities (Heal, Sigelman, &_Switzky; 1978;
Schaicok, Harper/ & Carver, 1981). Déspite the importance.of these skills,
relatively little data presently exist that documentvthe,effectiveness of current
‘ attemptsvto equ p-indiviauals‘With mental‘renardation with,independent ;i#ing
skills (Schalogk, 1983).

it {s obvfious tnat'there isia ya;tfdifference betweEﬁ;iiQing in a community
and hfing soc“eliy integratea into thaf community. Unfortunateiy, many

individuals with mental retardation are living in local éommunitycsettings, yev
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ially isolated wWithin their homes and excluded from participation in the
TultiiTeam of community life (Bercovici, 1981). Interaction with other community‘
¢ r® gnd recreational ac11v1t1es should be examined to determlne the soclal

lni-Srition of persons Wlth mental retardation. 7

Ths importance of interpersonal relationships in the community integration or
?"53§5 with mental retafdation has been widely explored (Reiter & Levi, 1986;
Sohnilock, Haroer, & Genung, 1981), In a comparison witn mildly and,moderately
mﬁuanlly retarded'individuals, Landesman-Dwyer and Sulzbacner (1981) found that
Lo 1S 005 w3 bh seVere'handicabs spent more idle time within theirfresidence,
int~racteq less w1th others, and spent much lees time outside~the residence. When
ir"'*”—"‘*dl-lails leave the r851dence, they rarely do so unaccompanled (Scheerenberger &
p“~~~“*hal 1977). These findings corroborate the results of earller r‘tud1es.
_’Baker, Seltzer, & Seltzer, 1977 Gollay, Freedman, Wyngaarden, & Kurtz, 1978)
which f‘Ound that 1nd1Vlduals living in communlty r651dent1al facilities generally
¢id not develop frlendshlps outsiiz the facility, did not visit others in the
communlty, and rarelyvdated. | | |

Engaglng’in active, COmmunlty-based recreatlon activitieS'is another powerful'

indicator of social integration. Current evidence (Salzberg & Langford, 1987;

B AR R

Wehman, Schleien,f& Kiernan, 1980) indicates that many individuals-soend leisure
. J ) ’ v
time‘inside,gheiq'homes rather than participating in community—oriented

g

Z"‘3"3‘"‘3‘“-1On/leisux'!'e activities, Gollay and her colleagues (1978) found that 1nd1-

uals Engaged prlmarlly 1n passlve recreatlon act1v1t1es and that group . ’

XAl

ﬁAthles (clubs or.organ1z3tlons)'were'selected\least often. Communlty
roorreation art1v1tles alnost'always occurred in programs designed exclus1vely for
Aia ‘led individuals. |

‘Many professionals'currently recommend deriving'the content bf_community ‘

irnegration training programs from an.empirical analysis of the domestic, -

- '.‘-",'"88
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community, and recreational skills required for successuingpost—school environ-
. ments-(Snell, 1983; Wilcox & Bellamy, 1982). At the same time, little

* informution presently exists to document the independent living and social

acﬁiflties‘of'individuals who have recently left public'school special education
- pregrans for persons wifh mental.reiardationf' The ﬁnrpose of th{s study was to
inventigate/;he’ﬁommnnity inpegra%ion of a group of in&iblduals with“mental
" retardation who had left public school“programs duringla selected period of time.

Sp“LlI e factors to be: 1nvest1gated included ba51c self-care, home management and

commurlfy usage skllls, use of free t1me and recreatlonal/lelsure act1v1t1es, ‘and -

L

self—oatlsfactlon. The data presented are a part of a larger study whlch also

investigated the vocatlonal adgustment of persons w1th mental retardatlon.
Method
Sampl= - . -

Young adults who have been served in public school special education programs;

for i.o1v1duals labeled mlldly, moderately, or severely mentally retarded were
- ‘selected For 1nvest1gation. Survey partic1pants were 1nd1viduals from four - ¢
. - - communities in Vlrglnla who had left school from 1979 through 1983 The

:umnhbinuesvsuh.e)ed included a hlghlyvurban inner 01ty sett;ng, a large

suturrar ares, a rural/suburban ared, and a very rural area. This final area
revealed so flew special education students that four small school systéms were-

incluied for investigation. -

&-professional in-each of the four locations who was famillar with the

w

2heools and adult serviCes in the area was idﬁntified to conduct survey

intsrviews. Each profess1onal was trained and pa1d to- collect data derlved from a
L 60-item structured 1nLerv1ew. Through communlcatlon with the part1c1pat1ng school

AR disbrlcts a llst of 444 individuals was generatod who had recently exited spec1al

v - education programs for students,with'mental retardation. Actual names of
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pa;ticipantsfnever appearéd on any‘of the collected,surveys.
In,: ument
A 60-item survey was generated whicn contained 35 items addressing inde-

clndent living and social integration activities. Questions were worded in ’
either‘a forced choice yes-no format or a multiple choiceiformat‘in order to
facilitate the length cf time reqnined fcr each interviem;~ The_items included
were intended to determine the domestic, community, recreational, and socialuacti—

vities in which an individual.participated '.Thelfocus of tﬁé items was notvcn

wh(ther the 1nd1v1dua1 possessed the. &bllltx to perform the act1v1t1es 1ncluded

in the: survey, but.rather if the: 1nd1v1dual ngaged in° these act1v1t1es as a.

part of his or her regular routine.

"1 ld- Testlng ‘ ' y

Junce the'sunvey was constructed, 15 mental. retardation professionals'in-
academiec and direct service circdes in Virginia‘wene consnlted to.pfovide input
and fzedback. Once this informationnhad been gleaned and integrated where-
posaibley several~mental“retardation‘graduate students.were tpained'and asked te-

give the susey to parents of.individuals with mild, moderate,'and=severe mental

vetardation. Survey modifications were again made from this information.

“Interviews

' All four interviewers held Bachelors or Masters degmees in the human senvices

and ware worklng as speclal education teachers, vocational placement spec1a11sts,

or visiting teachers. All had lived and worked in thelr respectlve areas for at - .

]

L

. $5ix hours of tralnlng. After training, interviewers completed. the surveys

Lertween December, 1983 and May, 1984

Results

A ‘total of exactly 300 1nd1v1duals were contacted and resrernded to’ the

ive_ccnsecutive years. The 1nterv1ewers were brought to a central location
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survey., This total was dividedﬁinto 30 percent urban, 31 percent suburban, and 38
peruunnzrural/suburban residents.< At the tlme of the 1ntcrv1ews 86 4 perrent of
' thffainciividual~ surveyed llved ‘at home with their natural family, and 7 8 percent
lived'independently. Less. than two percent lived in any type of communlt/ tesed
alternativedliving-arrangement. )

‘l:ble 1 contains a breakdown of selected dcmographic data.that profile key .
ffentures’ of the group of individuals surV¢yed As can be seen, two-thlrds_of,the
roapondents were mothers. Males accounted for 57.3 percent.of the individuals
5urr&7ﬁd; and Blacks and Caucasiane-each comprisecd 49 percent of the sample.
“lrdlividuals, ranyed Ain age from 17- 2A,Aw1th 37 percenu being elther 21 or ?2 slearc

©of ugﬂ.’ %1xty pprcent of thellnd1v1duals had recelved services in ‘public school
classes for students with mild mental retardation and 40 percent in regular or
sp.biulvschoollclasses‘forlstudents with moderate and eevere-mentalbretardation}i

Independent Living

Table 2 summariEés the independent living activities of the entire sample.

Over 90 percent of the individuals independently completed all-pasic-self-care

taskr (dressing,.eating,-toileting, bathing, and grooming). A maJorLty of indi-~

ey

Noie
o AL

viduals participated in a varlety of home management activities. Of thoee

M
¥

.surveyed, 74.6 percent participated in’cboking'meals and/or snacks for themselves,
L2 percent did their laundry, 23.8 percent sewed or -mended their clothes,
T 0.0 »leaned their roome; and 67.6 percent completedAassigned‘hdusehcld chores.

I I

‘Participants displayed some degree of-independent.mobility and usage of

ccﬁ%gnity facilities. Seventy-five percent of those surveyed walked about their

71
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communities,’39 percentyrode_oicycles; 20;3 percent, drore a car, and 25 percent
us;d public.transportation.' Sligntly more than_half (51;8 percent) of tﬁe indi—d
viduals bought‘clothes for themselves.‘ Retail.stores were frequented by‘65.6
pepcent of the individuals, 46.5 percent utilized restaurants, 27.9 percent'used
L nost office, and 25.4 percent nséd a bank. ,Over:tnree—fcurths of those sur-v

uyed used - money to make purchases independently. Only: 51.8 perceht-reported_~

" making change on the1r own. Banklng act1v1t1es were displayed'by a smaiier‘number

of persons, with:15.4 percent writing checks; 10.4 percent balancing checkbooks,

~and 17.2.percent possessing savings accounts.

Socialentegration

A ma30r1ty of the soc1a1 act1v1t1es and 1nterpersonal relatlonshps reported
by ¢ :edrespondents focused on pas51veli or1ented act1v1t1es conducted w1th1n their
cwr hiomes. - As indicated in Table 3, a magorlty of 1nd1v1dua1s (59.7 percent)
prcrfrred spending free time with the1r families, 22 3 percent w1th fr1ends,’and
3.}_percent alone, One_of every five }nd;yldnals (20 3 percent) spent tlme only :
hJLh their. famiiies. H0wever; 59.7 percent of the 1nd1v1dua1s reported spendlng
the vast maJorlty of their free t1me with persons with no 1dent1f1ed d1sab111-
ciecs- A number of individuals reported some amount of time (more than one"

nour per week) engaging in social actiyities'outside thein homes, with 68.8 per-

“ent spending time in homes of friends, 27.6 percent in outdoor recreation facili-

ti=z, and 28.9 percent 'in indoor recreation activities.

v

The individuals‘suryeyed participated in a wide.variety of recreational

otivities. Nearly.ali individuals (92.2 percent) reported watching-television

LY

rv;x'xrly, 89 9 percent 11sten1ng to records and tapes, 26.8 percent playing card

Cpimes, 18.8 percent playlng table games, 8.4 percent maklng crafts,’and 15.4
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p=reent playing videogames. In contrast -considerably fewer individuals parti—
ci"uted_in sports;related activities, Less than a fourth of all those surveyed
‘pa,\wclpated in act1v1t1es such as jogging, svimmlng, cyeling, bowling,_
basketball, or football. A greater number of ind1v1duals reported engaging in
more oassively or1ented le1sure act1v1t1es, wlth 38.6 percent attendlng sporting‘
e‘»nts and 43. 6 percent attending movies regularly The area of recreational

act . ities. least frequently reported by respondents was that of membership and
participation 1n soc1al organizations or clubs. - Only 18.2 percent reported
'part'(ipating in church activ1tiesbsuch as chorus or clubs, and no more than three
perc“nt of the 1nd1v1duals participated in a YMCA/YWCA scouting program or
-1+fended an adult. education or exercise class.
o The surveyvalso attempted to assess the individv'“s"current satisfaction
wzth their present situation and 1dent1fy the significant problems faced by survey
paro--ipants. Data =ummarizing these results are contained in Table 4 Almost
threé fourths of the 1nd1v1ﬁual= were: reported as belng very satisfied or somewhat
'satlsfied w1th their llves; Only 13 9 percent were reported teing somewhat dis-=
.sl sfied and 3. 4 percent very- dissatisfied with their lives. A wide variety of'

.prcblems~were~reported by the respondents. _The most frequently reported problems

1ncluded lack of work skills (29.3 percent of the 1ndividua1s), transportation

problems (23.9 percent), and’ lack of money (22 2 percent) Other less frequently '

cited problems 1ncluded caring for children (17 percent), lack of le1sure
ameotd vities (16 1 percent), making friends (13 1 percent), inappropriate behav1or

(12 percent) and -health problems (10.1 percent).

Insert Table 4 about here

" Discussion

The results of this -study present a mixed picture of the‘community

\
\
\

- 13
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lnbtélatlon of boung adths who- have ‘recently eXited frem spec1al educeaticn pre-

grirs £or pcrsohs w1th mental retardation. The data presented should\not~be cor-

strued as refle%ting the status of all adults with. mental retérdation in Virginia.

\

o

The luck of a comprehensive, representative sample, the reliance upon parental
respondents; and |the collection of data within only four specific locations pre-
vvnts Qeneralized%concluSions from'being drawn. Results obtained are undoubtably'

uéztlted by the training prov1ded in - public schocl programs and the level of

adult, ,erVices available in the part1c1pat1ng communities. However, the sample

sir 300 is relatlvely large and theé use-of trained interviewers appeared'to

o

“increise the reliability of the data. vGiven‘the drawbacks in study design,'a few

significant trends emerged vhich may providela_basis'for‘future‘investigations.
‘. Mlmost all of the individuals-investigated demonstrateddscme degree'of

comyi-rence in independent living skills. Nearly all_possesslbasic self;

car @;akllls, most partiCipate in home.management activ1t1es, and many possess

some degree of independent mobility w1thin their local community. Some indivi-

dualsg make significant use of community faCilities, although env1ronments such

as xxstaurants, post offices and banks are frequented by a relatively small number

~of individuals.

2. The individualsl participation-in social aotivities reflected-an'em;hasis_

~on-“1ssiVLly 01iented actiVities conducted within:their own homes. Well over half -

Lhe ndiViduals studied spend the vast majority. of their free time with’ family
memners and 20 percent interact exclusively w1th members of their owr -family. The

aaiority of rect eational interests Cited by respondents were passive, home- based

Csaeivitles. Relatively few indiV1duals'indicated partic1pation in active,

sydrts—related activities, and very few participated in any type of social -
,nu.fatioh or club.

3. Despite’the_lack of social interaction with other members of the
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community, the 1nd1v1duals suxveyed appear qulte satlsfled with thelr rurrent

llfesnyle.' Only 17 percent of the "individuals explessed any degree of

. dicsutisfaction with their current situaticn. 'However,‘a sizeable numkter cf

¢

Cindividuale reported significant problems which presently inhibit their oommunity
;lntegraﬁion.' Lack of work skllls, transportatlon, and lack of morLey were Cltcd as’

- protlems by rore than <O ;ercent of those surveyed.

The deslgn and 1mplementatlon of effectlve community integration training

Er rogramg for persons w1th mertal retardatlon presents a challenge to pr01ess10nals

in pblic schoolo ard adult service Frograms. Successful communlty 1ntegrat1on

reguires individuals to be independent'within their_homes'and communityes.and to

Cbe ;)Llally lntegrated 1nto all facets of communlty life. Although the magorlty

of individuals °urveyed ergage in 1ndependert llv1ng actlvltles and appear satis-

fied thh thelr llves, many continue to be socially isoleted in thelr homes and

'fal"to engage in active, structured recreatlonal or social activities. Further
,invéutigatlon is,needed’to determire the effects of factors -such as type of'sdhool;

Cprogram, empleyment status, and level of retardation on community integration.

Compi=te and accurate information on each of these factors is required to enable'

nrofessionals to des1gn tra1n1ng programs that maximize the community 1ntegrat10

of Lr‘wv*lualJ w1th mental retardation.
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Summarx_gf Pemographic Data
/o .
/ '
L

/ . . r

67% mothers / 127/;athers / 77 cllents
57. 32 male / 42, 7% female
/ :
212 - 17-!9 yrs« old / 17% - 22 yrs. old

122 £ 20" yrs./old . / 15% - 23 yrs. old . .
202/- 21 yrs/ old o

Rilce: . 3‘492 Black / 492 Caucasion
; . . - : :./' / //
fiome Location: / 38% - Rural/Suburban
‘ -/ 30%,'~ Urtan
31% - Suburtan’

Type of School

/7 " Program: 60% - Mild Mental Retardation Classes

7 ' T ; in Regular Schocl
o " 24%Z - Trainable or Severe/Profound Mentel
7% ' ' .Retardation Classes in Regular School
f/ . 16% - Moderate or Severe/Profound Retardation

/ / I " in Special School:
’ t / ° . . N :

Employment . IR e : \ _

/Status: . ,29% - Full-time employed _ o /

' 14% - Part-time erployed o

57% - Unemployed : - . -

Residence:  86.4% - Natural Family ‘ ' o
aEE ' 7.8% - Independent Residence s : /
2.0% - Alternative Living Arrangement - : o
3.8% - Other ‘

0
Total N=300

2B




Table 2

;Summary of Indepeﬁdent'LiVing Activitieé

ACti§ity Area : - Percentage of Ind1v1duals Engaglnp
/ : ' in_the Act1v1ty
: / ,
Indeperiiént Living: ..
BasiﬁfSelf Carq4 ‘ : 93% Independent Dr9331ng
o / . - 97.3% Independent Fating
VA o - 95.7% Independent Toileting
P ./; ' 91,72 Independent Bathing/Grooming
IHQheIManaggﬁent; _ 74.62‘Preparing/mnals/snacks
S / : 43.1% Do their own laundry
S / , ' - 23.8% Sew cr/mend clothes
i s _ 7949% Clean /own room "
S ’ ' ' €7.6% Complete housekcld chores
. ) . . 7 o/ C
Mobility: /" 75% Walk about community

/ 39% Ride bicycle
' ©  20.3% Drive a car
, 25}9% Use public transpcrteticn
4;11‘”# Commurity ’ i  _§ ‘ . :
" Fac lLlfleb. . 65,%2 Retail stores
" 4h.,/3% Restaursnts
X \ 27,9% Post Offices
/ ~© ' 25.4% Banks.

Money Usage: i 77.SZ Use money to -make purchases
- o 51.8% Make change
o 15.4% Write checks
17.1%: Savings account
10.47% Balance checkbook

p
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Table 3

Summary;pf Social Integration  Activities

Activity Area - C Percentage of Individuals
: ' Engaging in the Activity

“Social Integration

Individuals with whom free . ~ 59.7% Fanily
time is most frequently spent: 22.3% Friends
- 3.3% Alone -

1.0Z In Public

Social act1V1ties cutside the ' 68% In homes of friends - i
heme s ‘ ‘ . 27.6% Outdoor recreation. activities
: : 28.97 Indocr recreation act1v1t1es

‘Recreation Activities: - 92.2% Watch teleV131on _
Lo : . '89.9% Listen to records or tapes
26.8% Play card games
18.8% Play table games
. B.47% Make crafts -
15 4% Play videogames

- Sports: o 14.1%Z Jogging
' : : 22.8% Swimming
23.2% Cycling
18.9% Bowling
" 6.4% Basketball
2.7% Football

Events Attended _ , S
Regularly: ) , 38.6% Sports events
- : o , : 12.4Z Concerts and plays
' ' _ o - 43.6% Movies
. 14.8% Fairs and festlvals :
' ' S : " 3.7% Dances : »

2

Sccial Organizations and Clubs: 18.27 Church~related aetivities
' 17Z YMCA/YWCA
2.4% Scouting
- 2.3% Exercise Class .
3.0% Adult Education Class

- ———— - - ——— - —— - — R
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Tabie 4

- Areg

atisfaction with
Present Situation:

v Major Identified Problems:

Summary of Personal Satisfaction With Present Situation

Percentage- of Individuals

36'- 5%
46.37
13.9% .

3.47%

10.1%2
7 12.12
23.97
13.12
122.22
29.3%
16.1%
16,12

Very Satisfied
Somewhat Satisfied
Somewhat Dissatisgfied
Very Dissatisfied

Health Problems
Inappropriate Behavior
Transportation-

Making Friends

Lack of Money

Lack of Work Skills

Lack of Leisure Activities
Caring for Children. .
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Abstract _
" . L , . LN

The présent study aésessedrthe emploympqt'status of-117 g}gnsition age
;oung aqults with modefate,_severe; or brofo&nd~mentgl ret;rdetion in

Virgini;. Data were collected by traincd:interviqwers.on vari;bles re}ated
to unemployment l;vel, wages earned, types of'jobﬁ, assistance avaiiable in

jeb identification, et: The findings of this study indicated nigh unemploy-

ment

rates of almost 88% with only 14 of the 117 personslhdlding_real jobs

in nonsheltered work environments. Wage accumulation was very limited.

inplicetions of . these fesults and other similar studies for futuré praograg-

ning was then discussed,<:
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~Transition From Schodl to Work for Individuals With
Severe Handicaps: A Follow-Up Study

¥tlhas beeg almoét a decéd; since:childrenlwith severe haﬁdicaps were
mundated by the féderal government to receive a free publicly funded
J,«~Pi;~ation. Much progréss has been made during this time period as more has
¥ tezn learned aboﬁ; the most ef?ective teaching techniques (Muliigan, Lacy, &
Hrown, 19823 Sailor, Brown, & Wilco#, 1982), the best approaches to curricu-
lum” (Snell, 1983; Wilcq£, &uBellamy,'198é; Wehmah, Bates, & anzaglia, in
i press) énd»thg most dééiréble service @elivery-érrangementsh(Cefto; Haring,t
% York, 1983). Therévare Viftually no curriculum areas whichvhaQe ﬁot
I"rec;ived some_atﬁenﬁion in the professionalyliterature.
As_éhildfen,with S§vere handicaps‘finish school and become young adults;
" the question'increasiﬁgly”becgmes; ‘what will habpen to them after they leave

school? This question is being asked by the U. S. Dept. of :Education (Will,

l
J

—__1%%i) and also the U. S. Department of Health and Human Services which,
whirough the)éuspices ‘of the Administration on Developmental Disgpilities,
ranmissioned a study by.the Inspector General (April 13, 1984). The findings
;b thil study ;uggest that weil over-é0,000idevelc;ﬂenyally disabled students
w11l ;eave school each year§ in ﬁhé épecial‘Ed@cafion Programs Office of the
U; S. Departmeﬁt of Educétion;_Will (1984):ff£ds 250,000 handicapégg youth

N

will be leaving schools.v‘While_fhere are no:définitive studies which at this

,h point address the exact number of special educatioh student5~graduating, we do
. . ~ :

:fknow thaﬁ“ﬁng numbers are lg;gé and-growing.»
i Cpngqesssha; rot been éblivious te this prbblqm; In 1983 through the
Educat;oﬁuAmendmentsi(P.Lﬂ 98-199) funds were set.to:es#ablish.secondhry :
“educatioh_and'transitioﬁ serfices in researéh éhd'demonstration.- Ih'§ gtate-
® ment from this lqgislation Cghgress sayst

.
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J...the Subcommittee (on the'Héndi;apped) recognizeé the over-
whélming paucity of effective programming for thesemhéndicappedt
:yggth,.which eventually accounts for unnecessarily large numSers
of'handicaéped adults who become unémpioyed and therefore dependent
on society. These youth histqriéally have not been adequateli
prepare& for- the changes and demands of life-after high school.
In addiﬁion, few, if gny; are able to access ;r appropriapely
© use traditional transitiona} services: Few gervices have been
designed to assist handicapped young people in their efforts
to enter the labor‘force or attain their goals of becoming se€lf- |
suffiéient adults, and contriSﬁting-members to our society."
(Section 626, P.L. 98;199).=_'

A revieﬁ-of the literature,_no£ surprisingly, does mot turn up any
puﬁlishéd studies which speéific&;ly report what is ﬁappening.to severely’
handicapﬁed students: the years‘immedidtély foliowingvschool.  HgBazi and her
associates (1982) report an e#cellént folloy—up study of all epeqial education
graduates in Vermont while Mithaug and Horiuchi (1983) have completed é
similar cohpréhensive study in Colofadoil Both of- these studies Suggést -

un=nployment rates of 46 percent and- 31 percént respectively with the Colorado- .

- sruly showing an “mnemployment rate almost twice'as much if part-time jobs are

cmittéd;ffThe unémplbyhent raté in theAHaSazi study.for”thosevstudents'with

'f:pFé?é’ﬂéhdiEaps vas tiuch highéf.

Bréwn'and his colleagues ﬁid'a‘céSe‘by case follow-up of sevepely;handi;

cnppéﬁ graduétes of thé'Mﬁdisoﬁ;'Wiscohéin'bublicfschoois in a 1971-1978 time

‘porfod wnd then again from 1979-1982 (Brown,”¥ord, Nisbet, Shiraga,

K.ﬁanﬁéVéhté},'Swéetl,& Loomiis, in"press). Their findings indicated that in phé"

first time frame 53 severely handicapéed'studen§s4gréduated and only one

85
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worked in competitive employment. The,others were found in activity centers,
wvrk:hope, oe-ae home . Theselindividﬁels had functioned primarily in.a .
m',-;r_ege\ted echool en&ironment with no community based vocaﬁionel prograﬁ.

| However in Januery, 1983 a second study showed 27 of 38 graduates‘were.working
¢r volunteering in 25 nonsheltered environments with nine in eheltered

on§i}onments‘and two at home. Thie improvement reflectea more intensive

vucatioﬁal training efforts, cemmunity based instruction and integratea

schools. The only other study specifically related to-ihbsevwith'seyere.

hand D eaps that we efeAaware“of was’by Donder (1982) who followed up on

3 ndents labeled tralnable mentally. retarded andvseverely handlcapped in a

madium 51zed city in Central Illinois. This study, whlch was not publlshed

" was focused not specifically on-employment status but rather parental percep-

tions of their son or daughter's functioning in domestic, community, recrea-

Ction and roational_envirqnments. The overwheimihg majority of parents
‘rted that their children stayed at home or work in segregated work

vironments like activity centers or sheltered workshops.

In order to go beyond thec initial efforts and to investigate in more

d-pin the employment status of severely handlcapped young adults across a

larger geographlcal area after 1eav1ng school we undertook a follow-up study

in Virginia. The purpose of this paper is to report the types of employment,r
-emD70Jment level typeu of serv1ces recelved, 1ncome earned, etc. that '
‘young udults with severe handicaps receive. The data reported in- this paper

were part of a larger study which we had ccnducted. _ -

Method

-Sample

liﬁdividuals‘lebeled trainable,_severely, and/qf profoundly mentally

retarded were selected as the only category of hendicapp;ng condition to

B

o ‘>‘ o — v._ . S l-.'-v' ‘€3E;“
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‘permission had been recelved through our communleat4on w1th the schools.

arzess. This was- done because most of the previous surveys mixed all handi-
szpping conditions together and we were interested in looking only at those
with moderate, severe, or profound mental retardation.. Furthermcre, as noted

wtve this report was part of a larger study which looked at all levels of

"rental retardation. Unlike some of the previously reported surveys (Hasazi,

2t oal., 1982), we did not sttempt to col.ect data on every severely retarded

intividual whe left school. SincedVirginia isﬂouite a diverse state

'fe:graphicaily, it was decided to select urban, suburban, and rural locations

£ survey.
After consulting reoent census figﬁres, four different locations in .
1rglnia were selected. The first was a hlghly urban inner city settlng ‘the
second was a large enburban area, the. th1rd was rural and suburban, and the
final was very rurai pith a high poverty level. In only the last setting
described did more than one.sohool system participate. 1In thisngeographical
area Sso few.special education students were.identified that four other small

systems had to be involved. Within each of the settings, it was determined

'that all individuals with severé handicaps who had left school from the year:

of 1979 through 1983 would be contacted

r

In each 1ocatlon, a profe551onal was 1dentif1ed who would ‘be famlllar

with the schools and adult-serv1cee in the area and who would be ‘the person

wno would conduct each -survey. This mode of data collection waa_viewed as a

reans of reducingcthe problemsnassociated with mail or'telephone surveys.

-~ = .

“iach interviewer was paid and trained how to'collect the data. The"

terviewer was respon51b1e for meeting with appropriate school offic1als and'

_ murleung the records whlch showed the names of all retarded 1nd1v1duals

idresses, and phone numbers. These records were only made avallable after

G
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Actual names: of part1c1pants never appeared on any of the collected surveys
cinee the 1nterv1ewers were asked to code the surveys and keep the true names

in a separate confidential file. A total of 185 names was identified.

instlrument
A 60—ifem :uruey,fmany'of the items with multiple-choices, uas generated.
* this survey about 25 of the items directly related to employment status.
gups&lons uere usually worded in either a forced ch01ce yes-no format or a
maitiple cholce format as briefly as pooslble in. order to facilitate the
length of time each interview required.
| The instrument wae developed after reviewing the.Donder_(198°), and
Hasazi et. al. (1982) surveys whlch were the best p1eces of work we could
identify at the time. SomD of the 1tems were 51mllar but’ modlfled for
Virginia. Many of our 1tems,'however were selected in order to determine the
individual's current employment status as well as reasons assoclated with.this
sLaLus.. We - were less‘lnterested in trylng to 1dent1fy whether speclal
educatlon, vocatlonal educatlon, or Vocatlonal rehabilltatlon speciflcally had
made an irpact. The employment questions weme‘subdiv1ded 1nto,a.series of -
qaestlons.for.thoee who reponted employment and another_senieS'ﬁor.those who
reported no employmenf. . | -

Field Testing o SR . . -

Once we had conetructed the survey, 15 mental fetardation profeesionals
in academic and direct service clrcles in V1rg1n1a were consulted_io proV1def;
iroat and feedback. Once thls information had been rev1eWed and 1ntegrated
Whnere -pc551ble, several graduate students 1n the severely hand1capped area
wore trained and asked to glve_the survey to parents of individuals with
moderate; severe and-pnofound'retardation.' In this way we could determlne

what, parts of the qurvey were clumsy, too tlme conoumlng, or 1rrelevant




~individuals were all womén with Bachelors or Masters degrees in the human

and each item was. discussed: Lengtn of time of interview was expected to be
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" Arain, from this information we made survey modification.

Interviewers -.

The four interviewers were the key to the success of the study. These

services ‘and with job titles of special education teacher, vocational place~

nent specialist, or visiting teacher. They had lived and worked. in their -

respective areas for at least five consecutive years.

A1l interviewers were brought to our central location for six hours and

~rained in how to conduct the survey. This procedure was done to minimize

.distortions in how the interviews were conducted and to maximize uniformity of -

presentation. Specifically, interviewers were taken throughveaEh surVey'item

i
E)

ir tne 30-45 minute_period_dnd parents.wereitypically expected to be
respendents. .The interviewers were paid in two installments,.when 50 percent
o+’ the interviews Qere completed and then at the end. A total of five months
wore anticipated foi completion of the interviews (December, 1983 May, 1984).
Interviewers were monitored on a weekly basiS> A graduate assistant

called each interviewer once a week at a predetermined time to assess whether

" the previously agreed amount of interviews had been completed. Pericdically

the completed surveys were mailed tq~ﬁeifor on-going coding of results and
storage ofrinfermation.~ Interviewers were‘giyen_feedback_on what the results
in their loeatien seemed to show,»i |

| | Results

<

A total of 117 parents agreed to be 1nterv1ewed for this-survey. This

,total was d1V1ded 1nto 30 percent urban, 31 percent sauurban, and 38 percent.

rural—snbuxban,'a fairly.equal distribution. The interviewers d1d an

excellent job in completing. the inwvcrviews whieh turned out to be quite

89
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lezngthy, not as much in the actual interview but rather in setting up the
necessary appeintments.  All of ‘the respondents were natural parents. There-

wne no way to determine the specific measured intellectual-tevel of the per—'

_sons with severe handicaps since individuals were classified only as bein g

in tralnable mentally retarded classes or severely/profoundly handlcapped
classes. A total of 72 students or 62 percent of the.students attended !
segregated schools while the other 38 percent of the students had gone to

integrated schools.

tmployment Level and Income

Table 1- summarizes key employment and income level data. “The:empio§rent
Tovel reportediby xﬁe 117 reepondents indicated that 25 of the individuaIS“had
i~bs for an employment levei of 21.6%. Eleven of these jops were in -sheltered

»~«<hops and 14 were in part or full time paid competltlve employment.;»TWO”.
»nf the persons earned between $500 and $700 per month and five between $201‘
and %500. The other persons reported earning 1ess than $100 per month. Over
&0 percent of the total persons surve}ed (117) indicate they have not earned
more than $1OOQ since leaving school. The types of jobs, other than sheltered

work, is janitorial, food service, and farm labor., °

- - e, = e et - - - - - -

?ringe Benefits

=
u

might“be expected, fringe benefits were not very éood. A total of. 12.

porcent of ‘the respondents indicated that sick time benefits were available

caith 24 percent’receiving vacation time., Twelve percent received an_insurance

pian and elght percent received free\meals.~ These percentages are on the

“taszis of the 25 peop1e who reported employment.

90



256

Assistance:ir_Finding Job:

Cix out of the 25 persors reportirg erployment fcund their job with the
roli of a rehabilitaticr counselor while arcother five individuals received

»ivistarce frem the school counselors. A total of 10 persons had help frenm s

rerent, relative, or found the ot on their owr.. Another 2C percert or five
trroons located their job with the help cf & speciel outside job placement

rrogram.  Teble © sunmarizes these data.

Inselt Tahle 2 Atout Here

Fe:sons Given fog Unemployment

"! lh& reuascn gluen for unemp oymert by the largest number of xespondents

,(:fﬁ} was that there were rc jobs in the area. Thls was fcllowed by 14 per—

cuvt wro indicate that there was no one to help them get a job and arother

A *ent whe say there were no vocatlonal jeb training services avallable.

A

A tutal of 15 =ay that transportatlon is a barriez to emplo)ment w1th 8.7%
indicating they don't want to give up Sociel Security Dlsabllity Income bene—

s\

fits. Teble 3 reflects 8ll of tke reasons given. )

——-.—o-.-.-—-.—--—..-

—_.--_.._—_-.-_-—-

Amcunt of Vocational Services Received

¥ total of 93 out of 117 persons or:79.5rbercent\irdicate no

r

'*‘habllltatlon services have been recelved whlre 17 9 percent indicate they

hove xecelvcd ¢ccasional visits and 1.7 percent say they Yave recei\ed

)

: frequent job placement services. Slmllarly, 70 percent say they have rever

Fad local nenual retardatlon services uhlle 23 percent 1nd1cate part101pation

G
‘

ir adult day programs for malnly nonvocational nrv1ces. Over 95 percent baue

rever received‘helplfrom tne’Virglnla_Emplqyment:Qommisslon.'

91 .



1§§3~— May, 197 ') when the Virginia and national economy was in a pronounced

: ) : : N , N
- a_principle reason for unemployment seems somewhat difficult to understand.
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O
‘Discussion
The results of this study/indicate that less than 12 percent or a total
ol of the 117 1nd1v1duals with modexata, severe, or‘profoundly mental

‘retﬁrjation in several éeographical parts of Virginia are employed in real

Jorho. cEleven people work in sheltered workshops. Tﬂese figures_are
corsistent with another study” just completed in V1rg1n1a of parent attitudes
Lewurd employment of the1r mentally retarded sons and daughters (Hil1,

S J.l.tb, Orelove, Wehman, & Banks, 1984). 1In this study, which was not

limited to transition age students or only to those with severe handicaps, one
ol the items,which was asked of the 263 participating parents was if their son

or taughter worked competitively. Only 13 or 5% responded afflrmatlvely An

verall unemplovnent rate of 80% is also similar to the f1nd1ngs of Hasa21 and
hor sssociates (1982) and the Donder (1980) study.
There are not many positive conclusions which oan'be drawn from the

employment and income level reported by the:parents of these individuals with

92}

avere handicaps; This survey was taken during a time period (December,

©

'expénsion With', rasands of new jobs beingvcreated., Yet few respondents indi-
b‘catxl that thelr children had cumulatively earned more than $1000 s1nce

leaving sehool. The unemploymelt level in this state and in three of the four

locations surveyed was less ‘than 5.5 percent, a very low level. Hence the

very high level oL_response_(55%)’suggesting there were no jobs'in’the area as

\ThoSe'wno'were able to‘find employment'reflected a need for help from

) o"“t*551onal sources w1th almost two- thlrds comlng from coqnselors and Job

prosrams. This finding dlffers markedly from a study of 1nd1v1dhals w1fh

less severe handlcaps where 1ndependent job seeklng, parents and fr1end°

- '-.‘ . N 5912 L o n /
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plased & much lareger role (Wehﬁan, Kregel, & Seyférth,'in pyess).‘ It“is
roteble, however, tlrat aimcst <25 pefcent or six of those emplcyed did.get kelgp
frcm perents, friends, snd relatives..,Hasazj snd acsscciates (1982) found'fhis
teote g critica]iy important netwerk for jot placements. |
While it iws \efy difficult to d%aw speéific ccncluejSHS’from thece data
o the'reasons fer unemp]oyment, it is clear thzl- Social Qecufjty CCNCEINS,
net wanting to work, End having to stay &t home, three commcn]y c:*ed ressons
Yo nen;loyment were .net repcrted 51ge}f1cantly by these recpcndent
fimcst half (467) indicated that if tyéy Lad vocetionsal training, job
r!qceient cerv1cee, ard transpcrtation help they would te willing tc te
IOJed s rnoted earller, the 554 figure of no jobts aveileble seems
.- ationablé. One might specu? atg that with skilled JCb placenert ;ertorne]
nvrijetle to locate jobs thet this figure would shrirk dramatical])
The deta in this repcrt reflect school programs and adult services
which vccurred in the gest oecgde. A number of the respondents did nct have
j mary years of specizl educatio%. Mcst heve rot feceived functlonal currlcu]um
i | Eiste eummunity based vocational treiring. Theze have been few coordlneted |

witort,

Las)

et transition (Wehman, Kregel,"& Parcug, in press}. Similarly, sdult,
worvices have beern singu]arly Tocused.on“segregated.day nrograme'which provide
for little ia the kny of decent remunersticn or 1rtegrated wozk CppCTtLﬂltleS.
'jwcc tlte nmp;oyment choice= upon graduatlor have been severely 11rr1ted

R Tke dismal employment and wage accumulaticn level repcrted by the
en«erely handlcapped xeepondents in thls =tudy serve-as a baqelnre for us 10
S Cess pa:t services ‘and as a cha]]engexio markedl} 1mpro»e vecational

grnmmlng The publiuhed literature availatle todey (e.g., Bellanmy, Pozner,

'& erar,n1979 Mella, 1984 Eusck, in Drese, Wehman, 1981; Wehmar, Hill,

bxudall Llevelard Brooke, & Pentecost 1982) weuid seem to suggest that )
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perfons with severe handicaps have.faf greater employment cerabilities.
Fowever, mest of thece reports sre reseerch erc demcnstratipn and kave nct
titered substentislly into Jocal  scheol) systems'and ccmmvﬁity service
pronrams, Therefope, the chellernge is grester than‘ever before to éncouraga

Lervice delivery systems to imprcve their ¢peration anc leverage existing

icilars ir-the system for more services of Figher qQuality. More Cerornstre-

—+
b

ivis are undaubtedly reaquired because tco many prcefessicrals in key posi-

$lirz such es the special education teacher arg rehabilitatior counselor are

J¢optical of the émployment ebilities of persor.s with,éevere hancicaﬁs., The
specigl education teacher can set the tone with parents and design ag 8LPro-
Lriate funétional program. The rehabilitaticn counselor cen serve ey g
Pocker to utilize fungs for purchasing srecislizec gervices tb place End

“iittain s client inte g job (Hill, Hill, Wehman, Revell, Lickerson, & Notle,

- . » ‘e 3 . !
in closirg, this report is the first study to examire the . employment
St of young adults with severe handicaps on & statewide besis. Tre

‘¢ Were pct positive but present an initial level frop which to acsess

impsoved programmatic efforts upen. OQOther etudies in different stetes ere

—
4

for furthker cocumentation of the current employment situaticn of

nriiticn age ycuth with severe hardicags.
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Table 1

Emolovment Level and Incom° of °over°ly Handlcapppd
Young Adults
(N=117)

Unemployed (92) ..L........m., ..... i eietesaaese ©79.1%

>Sheltered mmployment (11)..1 ..... P el :92 |

Part or Full Time' ‘ : .
Paid Employment (14)...c.ciiieveivonnsreesnians. 11:92

2 e v+ $501-700/Month
' aneeenses.$5201-$500/Month

542 (13)0 n.n L) s.‘....‘q'll LRl ;s. .-rot..--vv',t-- lo'q > -.$51-$100/M0nt}1

C17E (A) e Ciierrerttonaseeerentienesssd0 - $50/Month

3

37




Table 2

Assistance in Finding ‘Job (K=25)

School:Guiﬁancé Assisté ce
Rehabiliiatién CounselofﬁAésistance
Spécial JoB PlaéemEnt'?éogfam
Iﬁdepepdently< A |

Parent

Relative

Friend

247

207

207

127

122

8%

98

263 -
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Reasons Given For Unemplovment

‘Table 3 -

‘

ERIC

~(N=92) -
o Jobs in Afea 55.4%
No Oaé to Help Get Job 1415
Yo Gne to Provide © 16.3%
Vocztional Training ‘ :
No éranspbrﬁation‘ 15.2%
chié] Security _ 8.7%
Disability Concerns . .
Unable'to Work 6.57,
.Dpn'n Want To Work 3.37
Nee@ed At Home 1.17
~_ |
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Thw‘;ﬁrposé of "this paper is %o presént a4 supported work approabh Lo employment‘

zervices whnich is designed to deEﬁr job placement and job‘rétention"for handi-

cupied youth, Based upon the rﬂpéatvd success of the supperted work model with

mrlorately/se 1e1e1¢ handlnapppd younb adulpa, it appears that it is time to apply
. . . s / - °

110 model tothe job placement Of students in public schools. This modei suggests-
. T o : : -
/o . - - .
SR ,i ferent ways to solyé this pressing'unemployment problem, -Such an

/

ing L qulrea exten51ve changes in the currlculum, serv1ce dellvery systiem

s :An¢r10trat1vo arrangements used Wlth Secondary programs for studcnts with.

Feniinaps, ﬂhat the 1mplemantat10n problems are in 1ntegrat1ng thls model into
sehosl systems and how _they night be solved are dlscussed. : ’ .

e e T L
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Unemployment'Among Handlcapped Touth:
What Is The Role of The Public Schools?
' One measure of- the effectlveness and - Success of spec1a1 educatlon Drﬁgrarc 15
the employabllltv of students who graduate or leave school Although the
e ational outhOk for handlcapped students is no= the only reSponslblllfv of
‘Sia’l&l educatlon p“ograms, posltlue employmen+ outcomes surely mustdhe considered
“ high prlorlcy. ) _w
Since’ unenployment rates of 502 tO 757 for handlcapped.people are qu1te hlgh
- (1, 5. Comm1531on on ClVll nghts, 1983), it would appear that both secéndary and
aduly programs ars not worklna to the EYtent they need to be. Furthermore, .
lLtw—up data. of speclal education graduates in Vermont (H&S&Zl, Presklll Gordon,.f
& qlilns, 1982), bolorado (M‘thaug & Horluéuc1 1973) and Vlrginla (Wehman,
_ Kregqi} & Zoller, 7984) conflrm these hlgh levels of unemployment for students -
-r;e_n*ly leaving specig) educatlon. ‘In the case of secondary special educatlon“
_ prorr:ms, the rESpon31b111ty of prov1d1ng full employment for students before -
EFA‘Udtlon is rarely assumed by the publlc schools. Vocatlonal educatlon rehabl-f"~
lJtarYun, and other Similar types:of Programs often provide dlroct paymenis to
© employers.and studénts-as.a_substitﬂte for unsubsidiged émploymeht. The empha51S
these p rograms put - on Job placement serV1ces whlch stress unsubsldlzed competltive

-“rD'cgment is subJect to debate,

'_ 5\stcm or other admlnlstratlve arrangements that could signiflcantly improve ‘the
unewmio"ment problem is overdue. Previous experiences at Job placement and . )
Conﬁ“ulblve employment for handlcapped indlvlduals (Rudrud Zlarnak Bernstein, &
'Ferrurd 19843 RUSCh & Mltbaug, 1980 Wehman 1’&1' Wilcox & Bellamy 1983)

Suvé';t that the tr&dltlonal classroom, WOrk~study, and COOper&t1Ve educatlon type

model s need to be FeLYamlned esDnclally in ternms. of competltlve employment outcomes

e 102
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P2 ssudents prior to graduation. . Furthermore, it must be recognized that

8utomatic placement into sheltered workshops and adult activity centers is not

neveszarily desirable or -optinal due to the segregated nature of those placements

‘nerefore, 1t is the bur pose of thlS paper to present a supportcd work

d¥troach to employment services which is des gned te f ster job pld sment and job

Teiontlon for hand*capped ynuth fhis model suggests some different ways to solve
thiz uPeQS‘qg unemployment problem. Latar sections of the paper descrlbe what the

ln~;v.dntitlon problems are in. this model and. how they might ‘be solved

A Supported Work Approach to Overcomlng the Unemployment
‘Problem

' The principle.theme‘characterizing a supported work model (Wehman & Kregel

1“84) is that competltlve job placement is not the only sufflclent outcome in a

vucatlonal education program, but that job retentlon is -equally 1mportant.

rurtnermore employment must provide for unsub31dlzed wages’ from an employer
ccnnstted to hlrlng the student Wlth ‘a supported work approach professional staff

are‘JCulvely 1nvolved in all aspects of the student's employment. These aspecus

.ars: 1) J“b placement 2) Job Site tra1n1ng upon emoloyment 3) on- g01ng assescment

ot"*udent procress, and 4) follow—along of the student and transltlon into adult

szrvices.

y »asumptlons Underlying Use of a
Suu o"ted Work Model

’

he success. of any job placement w1ll be 1nfluenced by several aSSumptlons.

=3

gree with whlch these assumptlons can oe met will influence how well the'

‘placonent meets the.student'u and employer's_needs. These assumptionsflnclude:

1) The ¢Ommunity71abor market has been screened'or'assessed for the type of jobs

o

“wnich appear likely to have vacancies or turnover, and which appear to be within -
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cupa:ity of_the student(sg) Whlch are to be placed.

<) A pre- employment vocatlonal program has orov1ded at least a llmltea degree of
truiuing:;or students; *hls tralnlng will prov1d° competency in some of the

: rccufi;n:l skills which may be ;equlred in the target types of jobs and ldealiy
begin at éapl§ age in school (Wehman, 1983). . . |
3. Anlevaluatlon of studeny adaptive behav1ors, parent/caretaker attitudes,
‘t&aNswcrtaulon pOSSlblllkles, etc. has been undertaken w1th such data avallable to
staff working within the supported work model (Phelos & McCarty, 1984)

Ir any d” the absve assumptlons are not met, it w1ll not preclude placement But
it will slow down the placement and retentlon process and be more expenslve for -
staff o 1mp1ement JOb s1te tra1n1ng Furthermore; completlon of these activities
‘should aczlltate the - transltlon process 1nto adult programs which mlght provvde‘

.placenehc or lollow-along if nlacement is already made.

Program Comoonent'I. Job Placement

&

The placement of the student into a job approprlate to hls or. her abilities is %'
thé first major cOmDonent of the supported work model The process of job
placsment 1nvolves more than s1mply flndlng a Job for a student MaJor aspects of"‘
the Jon olacement process 1nclude' | i ‘

- a) macchlng Jjob needs to student .abilities or
" potential . ' S

o} Facilitatlng employer commun1catlons with the student. - -
sk rac111tat1ng parent or caretaker communlcations,“

dr ,stabllshlng travel arrangements or providing
avel tra1n1ng

- o) analyz1ng the JOb env1ronment to verify_all'potential
‘ ohstacles whlcn ‘may arise - L

*Thars are several key p01nts to hlghllght about job placement within the

suppcrtgd work model. Flrst effectlve placement is pred1cted oh an accurate
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analysis of work environment requirements. This process has been variously

referred to as ecological analysis (Wehman, 1981), top—down curriculum. (Brown,

Branc on—McClean Baumgart Vincent Falvey & Schroeder, 1979), or job analysis

(Vandczgoot & Worrall 1979). It is critical that adequate detawl be pxov1ded in .

Ctermo o cf job reQULrements, characteristics of the work env1ronment and- other

- features which may influence Job retention. This detail will then facilitate the

asch, tﬁat is, pairing jéb requirements with student abilities.

Cihe second key point is that job placement can take place with students-whobdo
not §33:ess-all the necessary work or-social skill competenciesvfor immediate job.

’ su:uas;i- The strength of the supported work model is that whoever is maxinv the
plucomont knows that Job site help will be. available once the placement formally
oc;uri.. This is a signii’cant departure from tradicional placement approaches
whi -h ;-qu1le thelstLdent to be quite "Job ready".

A thlrd 1'npor‘\,anf elcment is that travel sociai security, Jjob- 1nttrv1ew, and
other non- work related factors are activelx hardled in the job placement process.q :
Within a more traditional placement frame-work‘rt is often accepted thatlthe
studunteor caretaker will handle'nost of these concerns_if a job-isﬂmade available.
With moderately and severely retarded=yodthbjoblplacement wouldbbé_inpossible‘or
bl n.'nli:kely without this type of support. |

Lo placement is_frequently,donefnot:by a specialist in placement but by a job

”cOnrdinntor'or work-experience specialist. This Jjob coordinator handles not cnly
'pln:@mEnt but all aspects of the supported work process. A v1rtue of this approach
-isl;\ntinuity across-all components of the model. On the other hand, a drawback
maw b having_lees ti- . to concentrate exclusively on ]ob identification. Our
wxpwriwnces‘have shown, however, that 1nformal job contacts arc quite valuable and
that jobs arise lron the good relations which Job coordinators develop w1th i
eny xs..
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Prograx Component, II. Job Site Tra1n1ng and Advoeacx

A3 noted earlier, on-the- -job training is certainly not 8 new concepu.

Howewvir, in uest of ‘the model= there is not an active 1nvolvement earlJ in the
<
placer=ul from a alned profe551onal staff person. Usually employere are ceen as

the "trainers" or wo- epecific tralnlng is provided but instead brief and infrequent

follicw-uy checks or visits are made after ths placement. In short, a major step,

1

i.es skill training and adjust’aen+ to the work environment, is omitted.

S Du . -perlenﬂes in placenment,- as ‘well as-commun1cation with others using a.

SUppurty i work approach, strongly indicate that job site training and -advocacy is

featu"e of the suppo*ted work ‘model. Two maJor pxocesse. are

involven: o) behav1oral tralnlng of skills and b) aovocacy on behalf of the student

at the. icp site. Thereais little research llterature on appllcatlons of behav1oral

trainirg +o vocatlonal skills in nonsheltered or_competitive work envlronmeﬁts.,
Rusch hasz clearly been the leader in this’ regard w*th.studles related to
&cquisition of seleétedAwork skills (Schutz,'Joste,.Rnsch,‘& Lanson,.1980),
time—telllng-(Sowers,»Rusch,AConnis;-& Cummings, 1980), time on-task on job (Rusch,
Connis; % Sowers, l980),;reducing inappropriate self-st, 1mulat1ng behav1o;s (Rusch

Weither: Sy Aenchetti, & Schutz, 1980), as well as selec,ed communlcatlon tralnlng

“(Karlnnla Rusch, 1982). Tt is apparent 0 us that the technology of” bﬂhav1oral

training_needs to be extendeo into nonsheltered work enVlIOnmenta W1th 1nd1v1duals
who her:ta‘orn have been r~on51dered poor candldates for competltive employment. Ve
nav; bupgtin to barely scratch the surface in thié ares, .Applications of -
reinforcement prinolples, manipulatlon of antecedent stlmulus condltlons, and uSe_
ofﬁcoworaers as.peer trainers are all areas wrlch requlre closer Jin vestlgatlon.

Advscncy or promotlon of the student ig the other prlnnlple feature of thls

comporient,. In some cases, handlcapped workers w1ll need less tlme spent on

training angd- more time soent on. or1en+atlon to the new job site. Orientation might "~

2
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involne these Lypes of activities on the part of thc Job COordlndtor' locating -
restroon tacilities; 1o ating caleterla and/or vendlng machines, work ng out

Nqﬁ”.:‘TﬁPIOH D ohlems between student and’ coworkers; communicating with

7

tout how the job is zoing: andicounsclin studcnt on improvin
. J & ?

Svnernl WOk oe“av1o*s (gettlng to work on tlme, approprlate dppearance, ete.).

Fro.oram Component lII‘ On-going Assessment

n,magor distinctive‘feature which differentiates the supported work-model and

o :"Uradltlonal approacnes to *job placement is on-g01ng absessment or. monltorlng

of Low the student is performlnl. Typlcally, a rehablllfaton counselor Nlll placp

lient and uhen posslbly check with employers at some point in the future to see

how things are‘working out. This type of. "assegsment" is~eépecially insufficient

wits more saverely hanalcapped youth who may have been terminated or quit by then-

(Broiin, 1082) S R .
Thcre is a need to immediately gauge the employer's perceptions of the
hardicapped student's performance once a-placement.is'made. There-will usually be_

LW major 1nd1cators of performance' superv1sor evaluatlon data and performance

daiu;' Although quantlflable data are -the nost des1rable, in sone 1nstances verbal

r'ssaback to an on-site staif person may. be SUIflCleﬁu. The amount of assessment

,dat&'knllected is clearly related to variables such as ‘the ablllty leve] of the

stuieuz, amount of staff available for data collectlon, and above all the specific

o2 {or data to evaluate a certain problem.

rogram Component IV:- Fdllow—Along and Transition

]

¥ollow-up is an act1v1ty or service which is con31stently referred to in the

rehavilitation system; yet: 1t is unclear how much follow-up is prov1ded to place

ciients.  For example, the nature of ‘the- follow—up 1n terms of frequency of

employen conuact, commun1catlon with clients, and re-placement into an alte1nat1Ve

job are all varlablns which influence the quallty of.placement.

‘
¢

f
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ln one " of the few papers which address the quallty of follow—up.issueﬁ(Hill

Clevs;and, Pendla7on, and Wenman 1082) 1list ‘regular on—slte v1s1ts to employers,

bacas calls, periodic review of supervisor evaluatlon _cllent progxess reports, and -
paren A”a'U{Tlons as ways in whlch to promote retention. Ultlmately, th1~ '
comp umt of. the suoported work model may be the most. cr1t1cal slnce hann cqpped

Worzers are often immediately atzrisk:of'loslng their jobs in compstitive

A
14

eavironnents unless some-type~of.retention plan is devised. - -

A oa student nears the age or competence level at which graduation is .

apprirriate, ohon a transition plan must - be put 1nto effect Such a’ transition

plen chculd 1ndlcate which adult service provider(s) will ,pick up the follow- along

and r=<2ntion aspect of the individual's employment status. Thls transfer of '

responsibility is crucial to providing a continuity of services. .

Supported Work in the Public Sﬂhools'
nglstlcal Considerations _ L ‘ .

-To date most publlc school S’s ths have not put into practice the above .
descrlbed employment model of Job placement. Obv1ously, there are 1gn1f1cant
di ff ltwes in. adoptlng thls type of vocatlonal serv1ce dellvery arranément
ranelrb from transportatlon concerns to a broader phllosophlcal questlon of Just

how much responslhlllty the schools hold for unsubs1dlzed competltlve placement and

're,.ntlsn of handlcapped students. Nonhandlcapped studencs rarely recelve ‘this
type of *pec1allzed service. Yet serlous questlons can be . -raised” about the

Vviatili~y of longitudinal - and- 1ntens1ve spec1al educatlon programs which fail to

provide she same atteqtlon to a meanlngful employment outcome., It is our posltlon'

that <ne :chools nmust take a more aggresslve role -in facllltatlng employment In

them;eculons which follow we present what some of these logistical prablems are for

‘implemgr?atlon and posslble strategles for managlng the problems. -

]
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'Administrative.Ofganization .

Programs w1thin public schools to. help handicapped youth are usually a net—

"\work of - d1sc1plines established to meet the-various educational needs of

e, -

handicapped students. Generally each discipline such ag vOcational education, .
special education, occupational therapy, etc. is mandated to prOVide specific
serv1ces. Often these disciplines experience difficulty in proV1ding their

f°e*v1ce without infringing on- the services prov1ded by otherS. Many times

‘,“communication between disciplines is: difficult to execute. lnwaddition;“

s -

o

g programmaticidecisions for the disabled lie in the hands of persons far removed.
‘”ffsm'aay'fé-aay'ihétruetiah;l Often dec1s10ns to. implement program~changes such ‘as f\;
. comrunity based tralning.and job placement ‘ere based on administrative convenlence
.rather than,on the needs of the students. .The result is a fragmentation of
.;epuice deliyery.t Each discipline frequency implements instructional ob]ectives
in isolation._‘The indiVidual education plan of‘each'student is fragmented With
no longitudinal goal such as employment. | | |

Lntraagency cooxdination of serv1ces is a ciitical first step in prov1dlng

aporopriate services. The utilization'of a teaming approach which systematically

lohbi.udinal indiv1dualized programa is necessary., Leadershlp_and_organization§;
'{rolesmneed to be des1gnated,for the efficient administration of'teamings.‘ Manr:
tacks of teaming include 8athering comprehensive information.about a student’}
analyzing and synthes1Zing these fin&ings intorgoals and obJectives and ultimately
de81 ning‘a longitudinal educational plan. Teamings can result 1n the fulleat
and rost eIficient utilizauion of all SLhool resources available-
ODViou ly other resources in the community should be utilized - Unfortu;

nately, many spec1al education admwnistrators are not fully aware of what

ks s

services are available o students upon graduation. Tragically, many graduates

S
i
i
{
|
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ﬂ leave ChUOl W1th no idea of where OP hOW to obtaln services. Phey 301n the ranks
: of tht unnmplOyed and continue to be a 11&b111ty to the rommunlty rather than a .
contrlbu(or to the tax.base._ Awareness of where graduates g0 upon completlon of

public-school programs has dlrect bearing on curricular content and service

~delivery strategies of the programS- KnOwledge of what serv1ces are avallable in

- the comm;nlty, ‘hoy UhEse services are PPOVlded°fwho is ellglble' how many

rnd1v1dwiis can be Served; and what h&ppens to lnd1v1duals not 1ncluded in the'

i,,SePVicud; 1”” cr1t1Ca1 in the management of educatlonal programs for the d1sabled

Espabli iment of f0“'1&1 relatlonsrlpv between publlc school systems and post

l5choo1 ser v1ce Pr°V1ders is 1mperatlve- ~ These agencles shOUld identify a contact .

person within each_system. Informatlorl eXChange must occur tO ldentlfy the

: ;egislativ@ mandates, types of: servxces PPOV1ded ellgiblllty requlrements aﬂd .

1nd1vrd' l' @d planning procedures -of each agency Intenslve staff development to

'emable sdministrators- and d1rect service personnel to develop an“understanding of

uhe contrloutlons and llmltatlons Of other’ agenc1es should be c0nducted Thls
» qhould res ult in a reStructuring of overall service delivery to ellmlnate dupll-

_Catlon of aerV{FeS and ensure that optlons ‘are avallable to’ meet the service
" needs- L.' iisabled 1nd1V1dualS-m‘The final I‘tésul‘c, is involvement - of approprmate
&genc‘mm in JOlnt Plannlng act1v1tles “in Order .to. ensure approprlate serv1ce
fdellyevy Lo .the d15ab¢ed cltlzens w1thln the communlty

' Vocatlon&l educat1on programs frequently are not based on. pOsltlons currently
.aValidul, in the CommUnlty It is common to flnd programS deslgned around

Materina IL "eadlly &V&llable to the program Often thls 1ncludns the ‘use of

COmmL7*1a1lj &Vallable calrlculums. ThUS'lt is common to see hortlculture,

furnltu"s refln’Shlng and bench Work &Cthltles Programs w1ll train 1nd1v1dualsm“

T Snthe speration Tor E driIl Press,. tO G- SOTt and collate “items or t3 produce cralt




items. 'An_assumptionuisdmadeithat‘tne'handicapped lndiylduals will adjust
function approprlately, and transfer tra1ned SklllS to new env1ronments w:th
iinimal sslstance._'
8% 1cvwell documented that this can not‘be assumed with handlcapped
xJi«-iudls (cf Wehman & Hlll 1982). Tralnlng act1v1tLes must be de°1gned to
_.gl-.xle.persons for vocatlonal opportun1t1es that are avallable in the local
‘L/m“uulty To. ensure‘thls outcome; school personnel must cont1nuously assess

4 qu~~.bl4 employment and analyae the spec1f1 SklllS requ1red for successful

X p(:' - ‘./- ﬂ:xnce- .

it is genexal]y accept°d that ln orde1 _to prepare persons for llfe and work

S in ~Le.nonhand1capped world it 1s‘necessary to supply firsthand exposure to ~the

«fexpectatlons of " the real world.{ Therefore, 1t~1s 1mperat1ve tHat tra1n1ng ocecur,

,4in integrated settings. Emphasls is. placed on tra1n1ng occurr1ng as much as
Poeslule in 1ntegraced settlngs, not in lsolated facilities for the hand1capped

"~ The zlfectlvejvocatlonal tralnlng progrdam also.includes regular exposurefto“

Q.natural work settings. The students should traln and work in the community
whenaver posslble._ ThlS exposes them. to commun1ty and work expectatlons. In

addition future employers and coworkers are exposed to the1r potent1al as’

"3

el.aole employees. S R

Eusiness.Needs ' . . IR ~ : S c

'he publlc schools contact with thé business_ commun1ty needs to cont1nue to

By

improve and expand . ‘The bus1ness commun1ty is, grow1ng 1ncreas1ngly concerned

”.abou’ the avallablllty of approprlately tra1ned 1nd1v1duals. Many bus1nes°'paople

hiV~ expressod concerns that they have to ‘train most employces. Thls tra1n1ng is’

L3

an “’P“hSlVP proposltlon for buslnesses.

More ’ vocat1onal educatlon pregrams need to be- directed at the needs of the

. local hUSl"leSSeS. One "mpor tant. a8pect of a SUPLI"Ced ”Ork vapproa"h is that a




T

_ wolk experience speclallst will be in the field all the time worklng W1th studentb
and‘omployers. This is an excellent way to learn what business needs txuly ale.A
V;,xilonal progrdms should actively seek input from the bus1ness community.
fhc esuacllshment of bus1ness advlsory councll wlll be helpful to formallze

rela’, ionsnlps between the schools and the bus1ness commun1ty

';rrn"oo' ration S |
Transportation is a critical issue.which.has‘a profoundVeffect on the success:
of'sup‘crtéd”work'prcgrams. Financing tr&nsportation.for community-baSed'
'Wlnstrrc:;on can ‘be a lar~e barrier; but: does not have- to be._ Admlnistrators'

shoull look at how they handle transportatlon for nonhandlcapped students

,parfl 1pat1ng in 31mllar voCational programs. The same optlons utllized w1th the !

;nonhand’capped students should be available to handicapped students.

In mﬂny communltles, public transportatlon options (c1ty bus system, t;;i

cabs) are available. Walklng in some instances 1s another viable alternative.
" Poth of cnese optlons should be encouraged because of" their long term'’ . .:' _ v,
ﬁkavailt i ltj. - If an 1ndiv1dual is unable to get to work they are unemployable.

By 1nsrilllng ‘the above skllls, the 1nd1v1dual 1ncreased the potentlal of retain-

ing their’ JOD.

JHnf urtunately, not all programs have access to publlc transportation or are
;locau“d dlthln walklng d1stance to potentlal JObS.; In these 81tuationS, teachers
:can be ufllized for 1n1t1al +ransportatlon to the work 81te. Efforts can.then be
exerted to- get the indlvldual Worker into a car pool They w1ll have to pay for
lthis~optlon but this is a reality they must deal with' now and 1n the future to:

4.remain mmploved ' In other 1nstances, parents or - volunteers can provide
‘ ur‘an pu'uatlon although this is not the best solutlon. The use of publlc school
vehicleg/ " eachers/famlly care should only be used if normal community transporta— '

"‘-t’on ﬁations“aro not available.
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. LlabllLty o ', /
A related obstacle to 1mpJementing employment programs 1s llablllty. School
/ :
ybLLmu are skeptlcal of allowlng tra1n1ng in the community due to +he quectlon of ,

who iz responsible 1f/an 1nd1v1dual (student, teacher) 1s injured. . The 1n1t1a1 -\"M\l

-

admini stratlve responso is to deny communlty tra1n1ng on the prem1se that there
are too many rlsks-

i o .
chool systems have teacher llablllty 1nsurance, however, th1s insurance

u,ual'j covers 1nstructlonal act1v1t1es. These - pOllcleS can- prov1de effectlve
rezsunurance to” admlnls rators.”*Addltlonal coverage may- be obta1ned through thegn_m

1nQU'ance carr1er if the dlstrlct feels the need

e e s e e e J . . _— - \~, s
Y

”tudenbs involved in communlty tra1n1ng should have wr1tten approval from

Nthﬂir parent(s)/guardian. This shoulo be an 1nformed consent ‘document. ’ Only

nd’v duals w1th thls form on flle should be 1nvolved in JOb s1te tra1n1ng In
J.dﬁdlulon, before tra1n1ng occurs the d1str1ct should agsure that insurance
o CéV@Tag“ is'available on all students. Often famllies are offered insurasice .
coverage for thelz Chlld durlng'the school day for a nominal fee. Thls llablllty j:y
1nsurancelcovers all 1nstructlonal act1v1t1es.t It should be a requlrement for any 2

student involved in community training

. otudents that. have been placed 1n Lo a posltlon and are be1ng pa1d a wage

ehouldwbe covered,by the employer. ' The same coverage, should be avallable to

them that is avallable to any other employee in’ th&u bus1n°ss. The trainers w1ll .
. ,v &_] . . ‘ - .
be covere‘ through the school system pollcy.'

On* nization. and Management of Personnel

/o - . . : i

’ ubllc school systems operate predom1nately from a school based 1nstructlonal o
,model. Tradlblonally schools do not employ personnel to’ 1mplement communlty baseu'

./’ B . .

/.
/ job placement. Adm1n1strat1vely it is conven1ent to restrlct movement of indivi-

/. duals'intomthe’community. “Large systems establlsh departments (speclal educatlon,

oy
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vbcetionﬁl.education; vocational rehabilitation, etc.) who share~responsibility of
instrhction.for the.handicapped. These departments sbrongly_hold‘to traditional
pxogrxm 1mplementatlon strabegles. Often the major focus of program

1mp1°mantatlon is on prov1d1ng mandated serv1ces and assurlng that approprlaue“

_-documentatlon 1s on flle,

Successful implementation of .a supported work.program requires innovative

. L
'

o organfzation and management~of'personnef.' The first step is the commitment‘to a

5111 ophy of preparlng students to be productlve members of the adult communlty

v; It is . generally accepted that in order to _prepare persons for llfe and work 1t is -

necessury fo gxpose them to the real world. ‘Thus, it is cruc;al,that the_students

‘Atroin and work. in the.community whenever possiblé] f‘””"f""?’,“ :

Admznlstratlon pol1c1es should be outllned for the 1mplementatlon of all

;“"of 1€,ohoula ‘be placed inTa competltlve'job for the—majorlty”of—the—school»dayﬁ

vocutiunal trainlng. LCommunity based tralnlng experlences should be scheduled

: S \
before in-school activities. All scheduling should reflect class and/lnd1v1dual,

‘ act;vxLles ““Speclflc pollc1es regardlng*llablllty and- transportatlon must bev'

cle= rl/ establlshed. General guldellnes for serV1ce de11Very should be stated

We suggest that all students agesv|2—1> should receive a minimum of two hours per’

d1y in organlued vocatlonal tralnlng. Ind1v1duals ages 16-18 should rece1ve a

-

mini mum of-three hours per day in Job tralnlng 51tes. Students over: tha age of 18

shou 4 be placed in a competltlve job or on tralnlng sltes. StudentS”over the age

v

Re1 fod communlty based tralnlng should ‘be 1mplemented concommltent to the
: A

.-

'ineructional,priorities. ‘In addition,-specific times. should be established'for‘

eXchniy s of'informaﬁion'(teamlngs) between staff members {(i.e. teacfers,_aides,

r.

“

j -

therapists).

,;." . .. ) . . ) - . joo ‘ . . ‘,
~ Rdlated service perscnnel (speech therapist, occupational theraplst,_phy31cal

Ty
/

L R | ' - : ' AN Lo
__therspists, etc.) should provide their services during community/ based training.
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The ae {ndividuals;should be involved'in ihétruction that'will increase'the
prob allllty that 1nd1v1duals can obtain and hold a competltlve job. Training:
cabowld be 1mplemented w1th1n the communlty or. speclflc Job 51te. 'Speech

thprists can work ‘on lmprov1ng soc1allzatlon skills with- coworkers, ability to

miw liveds xnown in grocery storeq, etc._ The occupatlonal and/or phy51Cal

rf

¢JW1St \hould 1mprove the strength and stamina for individual in employment
N “',.poﬂselons In addltlon, these profc581onals can be 1nvolved 1n follow_up/
.mdnitoring activ1t1es of compet1t1Vely_employment 1nd1v1duals.

Fralr should be hired and glVEﬂ JOb placement and- tralnlng rcspon31b111tj~w~~————

Thess 1ndlv1duals ehould focus on Job 1dent111catlon, JOb tralnlng and ‘follow-up. T

————e— —— e — e

'l.lc ohould be thelr full tlme respon81b111ty Each tralner should attempt to,

o o
glace one peraon every 2 months in a competltlve employment p031tlon. The maxlmum!

cl:é; ment and follou up caseload for an effectlve trainer should Te s 1). . The

}tiner,should have rsponsibility for cootdination of services for these
in::i'ifjidual's o N ' ' R BV ' _ ‘: | : S /
nfortunately, economlc times are such- that many systems are unable to hlre f

rnew pnrsonnel to do JOb placement._ This snould not prevent them from implementlng
4 —
the supported work model. on a small scale. schedules can be designed_so that. /

.teachers can be freed from classroom respon31b111ty By schedullng act1v1t1es l}
" such as mhgic, art ete. back to back, a teacher can be freéd up to a half day for‘”

fcp-sﬁte trainlné Utlllzation of-related service personnel- paraparofe531onals
. , , )
~and admlnlstrators can prov1de addltlonal personnel for tralnlng .and follow_up 1n ’

compﬁtltlve employment sites, Systems utlllzlng this ‘approach should 1n1t1ally

identify one classroom of individuals for job-site tr&lnlng and placement._/The

eyetem many only be able to focus on part time work in the beginning. Once/ a

B . . : . L B . ) . (
: succeesful track’recdrd'is,established the need for full time.-job placement
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Personnei égn be‘juétified and inc%eésé the'potenfial °f'emp19yin5 jog plébe;
Tt ::;ff within the sy tem,'“ B T _ S N )
\ | _Summ;fil“
Ty ;he“paét]few yeérs-genhave seen dramétic éhanges"in thé-WUItitgaeApf
servicer available to handiéapped indiviéﬁaIS. ‘Based_upon-the'repeateé success éf__"
thé,sﬂﬂn'"ted wo;k model withgwoderately/severely;handicépped.équltg,_it'appears !
Ghar o is;time-to epply this ﬁodelrto the job pi&CEment of St&dénts i ﬁublig
R | f‘éﬁcﬁ’ 30! undertaklng Tequlres exten51Ve changes 1n the CUPrlculum, .
Serviay dqlivery.aystem and' administrative arrangements us ed w1th the handlCdDDed
_iﬁ 54?55dﬁngﬁfggrams-ﬂri “j“f“f‘“”‘";;”ﬁféf”‘f-—i—j—-——fff;;~'"tM’ : . . LT
| Educa Lors can no lonaer’be SatlsflEd with 1nstruct10nal technology that moves
.ﬁ53 Lnrou?n nonfun”tlonal.;;6é;émg<;£1vh perﬁgzagzg'thg—ﬁﬁgaﬁioyment | - -ft;

S

stayistics. ' Decisive actlon needs to be taken toward 1mprov1ng the employment

'

. Qutcomes.  We meed to focus on quality service whlch puts 1nto practice the

'

‘available technology based on research and demonstrgtion.progr&msﬂdf recéntJyéarS. .

' *
.; ———— .
T e e _ o o |
.
) . ’ ‘
’ -
’ -
.
' .
X B
. ) .
.
.
.
. ) ‘ ’ |
! -
. -
\ R . )
:
. , .
,
’ »
\
. ‘ :
.-
. . | R
I ——— PR . . ' |
o ) G S . S N S S N .
- ) o | |
’ | B e T R - ; Lo - - .-
- C . . : A . . L | . | )

Aruitoxt provided by Eic:



- 282

References

Bru‘3n- D. (1982). Vocatlonal preparatlon of persons with handltdp Columbus,
L uharles Merrill. o

VFUW“, L., Branston- McClean, M B., Baumgart 0.5 Vlnceﬁt, L., Falvey, M., &
Schroeder, *J. (1979). Using the character*stlcs of current’ and subse
quent least restrictive environments in the development of rurrlrular
<ontent, for severely handlcapped students. AAESPH Review, 4, 407-424.

B Hasuci, S., Preskill, H;,'ﬁordon. L., & Collins, C. (1982). Factors aesociated
~with the .employment status -of handicapped-youth. - Paper presented at
Awerlcan Educatlonal Research Assoc1at10n, New York N. Y. '

‘Hill H.,.uleveland P.,. Pendleton, P., & Wehman, P. (1982). Strategies in the.

W Lullow-up of moderately ‘and” severely handicapped competitively” employedwm~~¥¥x~~~

workers. . In P. Wehman & M. Hill (Eds.), Vocational Training-and placement -
of severely -disabled persons- {Project Employabillty Vol 3). Richmond:

.rrglnla*Commonwealth University;-Richmond;-Vas—— e

‘Ka“ld”,‘G-, & Rusch, F, (1982). Analyzing the relationship between acknowledge—
ment and compliance in & nonshelterd work setting, Educatlon and Tralnlng .
ot the Mentally Retarded 17, (3) 209-208 o e » S

'_Al,n:uy, D., & HOPLVChl,‘ (1983). Cdlorado statewide follow-up survey of
special pducatlon students.i Denver: Colorado State Dept..of Education,

Phelp:, A., & McCarty, “T. (1984)+ Student aseesement'practlces.‘4Career-
Ut:elonment for Exceptlonal Indlvlduals, 7(1), 30-39. )

Rueiriad, E H.; Zlarnlk J. P., Bernsteln, G:"S.y & Ferrara, J. M. (1984)F
Eroactlve vocatlonal_habllltatlon. Baltlmore. - Paul Brookes, Inc.

: HUVLJ,'F.,‘ConnlS,’R;,‘& Soers,’J. (1979) The modlficatlon and ‘maintenance of -
-+me~spent-u51ngﬁseeaal~re&nforcementa—and—response cost—in-an-applied-- — e
“restaurant settJng Journal of Spec1al Educatlon Technology, 2,

18326 . : .

N

k“"“ ‘F-f &‘Mithaug, D. -(1980). Vocatlonal tralnlng for mentallv retarded =
" adults. Ghampaign, I11: Research Press. R , o - -

o 3 . .
Rusch, P, ‘R., Welthers, 3. AL, Menchett1 "B. M. & Sckutz, R. P. (1980). Soc1al
\alldatlon ‘of a program to reduce toplc repetltlon in a nonsheltered settlng

bducation and Tralnlng of the Mentally Retarded 15 208 215

hult&, H., Joste, K., Rusch, F.; & Lamson, (1980) Acqulsltlon transfer,~
and’ special validation of ‘two vocational skllls ‘in a-competitive employ__"
aent setting. Educatlon and Tra1n1ng of the Mentally Retarded, 15,
‘\;06 313, ' o -

Sowars, J., Ruschjy F., Connls, R.y & Cummlngs, L. (1980) Teachlng mentally
r'tarded adults to time- manage in a vocaticnal setting. Journal of S




283

- Applied Behavior Analysis, 13, .19 128,

U. 5. Commissions an Civil Rights. (1985) Attitudes toward the
+ - hnodicapped.  Washington, D. C. . Lo e

sot, Do, & Worrell,‘J. D. (Eds.). (1979). Placement in: rehabllltatlon'
»ureer development perspective.. Baltimore: University Park Press.

Vander

I

‘ Wéhmun, P. (1981):. CompetitiQe employment: New horlzons for severely dlsablad'
individuals. Baltimore: Paul Brookés, Inc ' :

Nehman, P.,o&ﬁHill, J.»(1982) Preparing Severbly and profoundly handicapped
© 1 z<udendts to-.enter less restrictive env1ronments. Journal of Association’
C{or Severely andlcapped 7(1), 33 59

,_thmuﬂ, (199}) Toward the employablllty of severely handlcapped chlldren
. rp yOUth Teachlng Exceptlonal Chlldren, lj(A), 219 225.

”_thmgh,,5}4"« Kregel, J. (1984) - A supported work approach to competitive
’ -”'Ln)mcnt oi persons w1th moderatP and severe handlcaps. ‘Manusecript

Wehmaﬁ,'Ptj Krege J., & Zoller, K. (1984). - A follow-up of meltally retarded

~ipt in prepdraulon, Rlchmond Vlrglnla.

Wilcox, #., &.Bellamy, G.-(Eds.). (1982). De51gplng hlgh school programs for
sevzerely handicapped students. Baltimore, Paul Brookes, Inc. .

hﬁdté ! vooatlonal and independent living —skills in Vlrglnla. Hipr e

[




Section III:- Parent Involvement
Parents Have been left out of the employment planning process too often.
YU we xnow that viable competitiye employment programs cannot work without a
£.11 partnership with parents. .Hence in this section we present survey data on
pirental attitudes toward work, guidelines for parents in advocati=-z employment,.
arii an inventory of what skills parents think are most important for trainings = - -
This section will be further expanded with our next volume.
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